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Using the Moray Health and Wellbeing Learning, Teaching and Assessment Framework

Rationale

Our Moray Standard for Learning and Teaching is our framework in making the river of learning flow. Curriculum progressions and pathways
are essential in shaping our planning of learning, teaching and assessment. Schools and teachers are empowered to take the decisions needed
to provide a coherent, flexible and enriched curriculum, meeting the needs of individual learners and reflecting the uniqueness of their
communities.

The Moray Council HWB Learning, Teaching and Assessment Framework aims to support practitioners in planning for learning, teaching and
assessment design across the Broad General Education (BGE), as outlined in The Moderation Cycle, creating natural progression from nursery
to secondary, supporting teachers to plan a learner journey/pathway and have a shared understanding of progression. The framework draws
together the Curriculum for Excellence (CfE) HWB Experiences and Outcomes (Es and Os), designed to drive planning for learning, teaching
and assessment design, and the CfE Benchmarks for HWB, developed to provide clarity on the national standards expected within each
curriculum area at every level.

Purpose-The framework is a tool to provide guidance for learning progression across the BGE through early, first, second, third fourth levels.
The Moray Assessment and Moderation 2019 P7 states “When staff are engaged in discussion about the learning at the planning stage and
throughout the development of the learning experience, a shared understanding of standards and expectations evolves.” The framework is
designed to support this process.

The framework may be used in conjunction with school planning, tracking and assessment approaches informed by:
e The Moray Toolkit
e The Moray Raising Attainment for All

e  Our Moray Standard- Learning, Teaching and Assessment

e  Moray Assessment and Moderation 2019

e  Tracking Progress and Achievement

What is Health and Wellbeing (curriculum)?

Mantal, Fyaica
| Emotional, Social Ek el
and Physical Physical Activity
Wellheing (RoA) and Sport

N Retationships.
Food and Health Sutmtancs sz L@l haalth and |
paranihoo |
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The framework/progression is designed to:
e Inform teacher judgements about an individual learner’s progression through health and wellbeing.
e Assist in the moderation of health and wellbeing for consistency and a shared understanding of progression.
e Support assessment design based on make, do, say, write.
e  Plan next steps in teaching and learning.
e Ensure smooth curricular transitions.
e Provide a developmentally appropriate curriculum.
e  Encourage pace and challenge while accounting for breadth and depth, support application of skills and knowledge in order to achieve the

Benchmarks.
e  Form a basis for schools to “map” their curriculum building on the uniqueness of their context.

What are the main purposes of learning in health and wellbeing? Health and Wellbeing Principles and Practices

Learning in health and wellbeing ensures that children and young people develop the knowledge and understanding, skills, capabilities and
attributes which they need for mental, emotional, social and physical wellbeing now and in the future. Learning through health and wellbeing
enables children and young people to:

curriculum for excellence:
e make informed decisions in order to improve their mental, emotional, social and physical wellbeing health and wellbeing

prropies and pracice

e experience challenge and enjoyment

e experience positive aspects of healthy living and activity for themselves

e apply their mental, emotional, social and physical skills to pursue a healthy lifestyle

e make a successful move to the next stage of education or work

e  establish a pattern of health and wellbeing which will be sustained into adult life, and which will help to promote the health and wellbeing

of the next generation of Scottish children. It also enables some to perform at high levels in sport or prepare for careers within the health » _
and leisure industries v HMle »<SQA ‘!

What does the health and wellbeing framework mean for practitioners?

The statements of experiences and outcomes in health and wellbeing reflect a holistic approach to promoting the health and wellbeing of all
children and young people. They are consistent with the United Nations Convention on the Rights of the Child, which sets out the right for all
children and young people to have access to appropriate health services and to have their health and wellbeing promoted. This aspiration for every child and young person can only be met
through a concerted approach: schools and their partners working together closely to plan their programmes for health and wellbeing explicitly, taking account of local circumstances and
individual needs. Each individual practitioner must be aware of his or her roles and responsibilities. The SHANARRI Wellbeing Indicators Wheel below illustrates this shared vision and
common goal.
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What features are required to effectively promote health and wellbeing?
Effective learning through health and wellbeing which promotes confidence, independent thinking and positive attitudes and actions requires:
Leadership which:

establishes a shared vision of health and wellbeing for all

is open, collaborative and responsive

engages and works with parents and carers and all stakeholders to provide children and young people with coherent and positive
experiences which promote and protect their health

promotes the health of all within the school community and develops arrangements to support their mental, social, emotional and
physical wellbeing

responds sensitively and appropriately if a critical incident takes place within the school community and has contingency plans in place to
enable this to happen.

Partnership working which:

engages the active support of parents and carers

reinforces work across transitions and cluster planning across sectors

maximises the contributions of the wider community

draws upon specialist expertise

ensures, through careful planning and briefing, that all contributions come together in ways which ensure coherence and progression.

Learning and teaching which:

engages children and young people and takes account of their views and experiences, particularly where decisions are to be made that may
impact on life choices

takes account of research and successful practice in supporting the learning and development of children and young people, particularly in
sensitive areas such as substance misuse

uses a variety of approaches including active, cooperative and peer learning and effective use of technology

encourages and capitalises on the potential to experience learning and new challenges in the outdoor environment

encourages children and young people to act as positive role models for others within the educational community

leads to a lasting commitment in children and young people to follow a healthy lifestyle by participation in experiences which are varied,
relevant, realistic and enjoyable

helps to foster health in families and communities through work with a range of professions, parents and carers, and children and young
people, and enables them to understand the responsibilities of citizenship

harnesses the experience and expertise of different professions, including developing enterprise and employability skills.

Return to Contents Page
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“Children’s capacities to
learn are shaped by their
background and home
circumstances as well as by
their individual
development. Exposure to
different social and
environmental influences
contributes to the way that

attitudes, values and
behaviours are formed.
These in turn affect their
ability to make and take
decisions.”



What are broad features of assessment in health and wellbeing?

As important aspects of health and wellbeing are the responsibility of all staff in educational establishments in partnership with others, and because of the importance of health and
wellbeing to learning and development, everyone should be clear about their areas of responsibility and their roles in assessment. In health and wellbeing, assessment has to take account
of the breadth and purpose of the wide range of learning experienced by children and young people within this curriculum area. It will focus on children and young people’s knowledge and
understanding, skills and attributes in relation to physical education, food and health, substance misuse, relationships, sexual health and parenthood, and their social and life skills.
Progression in knowledge, understanding and skills can be seen as children and young people demonstrate that they are:

e applying their knowledge and skills with increasing confidence and competence in dealing with familiar circumstances and new challenges
e developing an increasing depth of understanding of their own and others’ motivations, attitudes, beliefs and behaviours
e extending the range of their relationships within and outwith the school

Assessment should also link with other areas of the curriculum, within and beyond the classroom, offering children and young people opportunities to apply their knowledge and skills in
more complex, demanding or unfamiliar learning or social contexts. As with all aspects of Curriculum for Excellence, assessment practices should be seen from the perspective of the
learner. Learners should be engaged in all aspects of assessment processes and be afforded an element of personalisation and choice in showing that they have achieved intended
outcomes.

Health and Wellbeing-Responsibility for All -curriculum for excellence: responsibility of all practitioners

Learning through health and wellbeing promotes confidence, independent thinking and positive attitudes and dispositions. Because of this, it is the responsibility of every teacher to

contribute to learning and development in this area.

Children and young people should feel happy, safe, respected and included in the school environment and all staff should be proactive in promoting positive behaviour in the classroom,
playground and the wider school community. Robust policies and practice which ensure the safety and wellbeing of children should already be in place.
The responsibilities of all include each practitioner’s role in

e establishing open, positive, supportive relationships across the school community, where children and young people i Health and wellbeing is structured into six organisers: |
will feel that they are listened to, and where they feel secure in their ability to discuss sensitive aspects of their lives; . Mental, emotional, social and physical wellbeing
e promoting a climate in which children and young people feel safe and secure; . Planning for choices and changes
o modelling behaviour which promotes health and wellbeing and encouraging it in others; . Physical education, physical activity and sport
e using learning and teaching methodologies which promote effective learning; » Food and health
e being sensitive and responsive to the wellbeing of each child and young person. . Substance misuse
» Relationships, sexual health and parenthood
Practical responsibilities include understanding of anti-discriminatory, anti-bullying and child protection policies by all staff and ) o
knowledge of the steps to be taken in any given situation, including appropriate referral. :-::;Tc': ::l‘i:i:r':;;‘:;::p;';:':;':’nd";;':'levem)
\ J
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“Everyone within each learning community, whatever their contact with children and young people may be, shares the responsibility for creating a positive ethos and climate of
respect and trust — one in which everyone can make a positive contribution to the wellbeing of each individual within the school and the wider community.”

Health and Wellbeing Responsibilities of All Principles and Practice Paper P2

The continuing and ongoing changes and challenges in the world around us and the resulting complexities of our young people’s
lives impacts the learning and teaching approaches and methods we use. This requires practitioners to think of innovative,

enterprising and creative ways of working to support the learning and health and wellbeing connections. Health and wellbeing:
responsibility of all

Involving the whole learning community in the planning, implementation and evaluation of health and wellbeing: responsibility Making the links... making it work

of all will help develop a shared rationale and set priorities based on the needs of the learner. Making the links... making it work LN ek o e s o e s s e e

document supports this process. e

Partnership working

Children’s and young people’s learning in health and wellbeing benefits strongly from close involvement with children and young
people and their parents or carers and partnership between teachers and colleagues such as home link staff, health emw’ﬂaﬂd
professionals, educational psychologists and sports coaches.

Partners can make complementary contributions through their specialist expertise and knowledge.

Effective partnership working:

Making it accessible

® engages the active su p port Of parents a nd carers Identifying key messages around the indicators linking to
the experiences and outcomes can provide a useful aid for

e reinforces work across transitions and planning across sectors childron and young people.
e maximises the contributions of the wider community
e draws upon specialist expertise

e ensures, through careful planning and briefing, that all contributions come together in ways which achieve coherence
and progression.

.**‘ Ineluded
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Personal support for children and young people

The health and wellbeing of every child and young person is greatly enhanced through the individual support and pastoral care which they receive through having an identified member of
staff who knows and understands them and can support them in facing changes and challenges and in making choices. Members of staff are often best placed to identify even minor
changes of mood in a child or young person which could reflect an important emotional, social or mental health issue with which that child or young person needs help or support. It is
important that children and young people feel that they can share their anxieties with an appropriate individual who has the skills, rapport, responsibility and the time to listen and to help,
or can identify appropriate sources of support.

Ensuring Positive Impact in Health and wellbeing

“Centres, schools and communities should continue to work jointly with their partners and stakeholders, in order to create the culture, systems and practice that will tackle health
inequalities in Scotland today and in the future, and lead to better outcomes for all of our children and young people.”

Health and Wellbeing: responsibility of all 3-18

The report aims to support our professional dialogue and the ways in which we can improve the health and wellbeing outcomes for children and young people in Moray. Alongside this, Our
Moray Supporting All Learners Strategy incorporates the key elements that improve outcomes in health and wellbeing in schools:

e the culture and ethos which is necessary to build and sustain supportive and high-quality relationships; facilitating learners’ voice and engagement -see Moray'’s Principles of
Nurture

e the systems, supports and processes which are in place to develop and sustain a strong and shared focus on creating a supportive and nurturing ethos. There is a clear goal,
which is understood by all, to improve the outcomes and life chances for all children and young people

e Career long professional learning — to develop and put into practice understood and agreed universal strategies, productive partnerships, leadership and a sense of
teamwork which creates positive and productive environments for learning and teaching.

e  Continuous self-evaluation and looking inwards, outwards and forwards

Informed by the Health and Wellbeing: responsibility of all 3-18 (2013) Impact Report, our Moray Health and Wellbeing Learning, Teaching and Assessment Framework will support planning
and assessing high quality leaner experiences in health and wellbeing across learning in Moray schools. The Health and wellbeing Impact Report (2013) identified five themes which emerged
from inspection evidence. These themes are identified as central to how centres, schools and communities are working together on the aspects of health and wellbeing that are the
responsibility of all.
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We may use key questions under the identified themes, detailed in the table below, to identify strengths and areas of development in health and wellbeing. Professional dialogue has a key
role to play as this will be required to develop the themes in the wide variety of settings throughout Moray, emphasising the importance of agreement at school level.

How well are children and young people being supported in
Partnership their health and wellbeing development as a result of
effective partnership working?

How well are children and young people being supported in
Leadership their health and wellbeing development as a result of
effective leadership?

How well are children and young people being supported in
Learners’ voice and engagement; their health and wellbeing development through direct
involvement and leadership of their own learning?

How well are children and young people being supported in
Career-long professional learning; their health and wellbeing development as a result of
teachers’ professional learning?

How well are children and young people being supported in
Self-evaluation and looking ahead. their health and wellbeing development as a result of self-
evaluation and planning approaches?
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Getting it right for every child (GIRFEC)

Getting it right for every child (GIRFEC) is the national approach to reforming children’s services to improve outcomes for all children and young people. It overarches all other policies for
children, young people and families. GIRFEC is important for everyone who works with children, young people and families, as well as those who work with adults who look after children. It
provides the strategic policy framework supporting other key policies and guidance, including Curriculum for Excellence. GIRFEC requires every practitioner to apply a UNCRC approach in
day-to-day practice by putting children at the centre. A blank version of the poster below may support settings to make meaningful links in health and wellbeing- responsibility of all- and
GIRFEC wellbeing indicators whilst grouping experiences and outcomes under the wellbeing indicators.

“# Health and Wellbeing: Responsibility of All
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Rights-The UNCRC is the most widely ratified human rights treaty in the world and sets out the specific rights that all children have to help fulfil their potential, including rights relating to
health and education, leisure and play, fair and equal treatment, protection from exploitation and the right to be heard. The Ken Muir Report, Child at the Centre, reinforced rights. How do
we take account of rights when planning learning, teaching and assessment? How does our curriculum develop Article 29- the personality, talents and abilities of CYP, respect for other’s
rights and the environment? As well as Article 12-You have the right to an opinion and for it to be listened to and taken seriously. How do you involve learners’ views in planning
learning, teaching and assessment and for genuine learner participation in their learning?

UNCRC Thinglink

How do the UNCRC articles relate to the GIRFEC Wellbeing Indicators?

Start here

-
BEHRYIOLR > “ (i ]
L

/ 28
Achieving A T, ¢
/ Best start
in life:

2a) . Ready to

6]

Qsucceedy
Healthy € . Responsible

©_ ~.® O O]
®2 o

UNCRC: The Foundation of
Getting it Right for Every Child
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Scotland’s Curriculum Framework
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Scotland’s Curriculum Framework

_ why | what
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The why of our curriculum -Curriculum for Excellence allows for both professional autonomy and responsibility when planning and making the curriculum. School staff should work
together to decide how they design their curriculum based on the rights and needs of their learners, Scotland’s Curriculum, the uniqueness of their school community reflected in their
Curriculum Rationale and how planned learning experiences develop the capabilities and attributes of the four capacities.

Scotland’s curriculum places learners at the heart of education. At its centre are four fundamental capacities. These capacities reflect and
recognise the lifelong nature of education and learning. They:

i e recognise the need for all children and young people to know themselves as individuals and to develop their relationships with others, in
To enable ALL families and in communities
young people e recognise the knowledge, skills and attributes that children and young people need to acquire to thrive in our interconnected, digital and
to become rapidly changing world

e enable children and young people to be democratic citizens and active shapers of that world.

The what of our curriculum-r14 Building the Curriculum 3

Interdisciplinary
“Teachers should be empowered to use the flexibility that CfE provides to organise learning for children and young people learning

in ways that best meets learners’ needs. Schools should be working in a collegiate way to make key decisions.”

Scotland’s Curriculum: https://scotlandscurriculum.scot/ provides guidance and encourages practitioners to engage with the

core principles of CfE and continue to be creative and innovative in the development of their curriculum. The Curriculum
‘the totality of all that is planned

Curriculum is defined as the totality of all that is planned for children and young people from early learning and childcare, for children and young people

. . hroughout th
through school and beyond. That totality can be planned for and experienced by learners across four contexts: l r:-:?. C:: L;.e"

Schools should decide how the curriculum is made across the 4 contexts for learning and consider what aspects may be best
taught discretely or as multidisciplinary/IDL. Schools and teachers are empowered to take the decisions needed to provide a

Ethos and life of the Curriculum areas
school as a community and subjects

coherent, flexible and enriched curriculum taking account of the 7 design principles and their unique context. This may look

different in each school based on the unique context and needs of learners, reflecting the vision and values of the school.
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Entitlements

a curriculum that is
coherent from 3 to 18

@ broad general education
[from early vears 1o 53)

a senior phase [34-356)
where he or she can obtain
gualifications
opportunities to develop
skills for learning, skills for
life and skills for work,
focusing on literacy,
numeracy and health and
wellbeing

personal support to enable
them to gain as much as
possible from the
opportunities that
Curriculum for Excellence
£an provide

support in moving into
positive and sustained
destinations beyond school
Learning for Sustainability-
weaves together global
citizenship, sustainable
development education,
outdoor learning and
children’s rights to create
coherent; rewarding and
transformative learning.
BXperiences.

7 Design Principles

Depth: As learners progress, they develop and agply
increased knowledge and thinking skills, make
connections in their leaming, explore and achieve
maore advanced levels of understanding.

Breadth: Learning opportunities are planned across
the totality of the curriculum in a range of contaxts.
Progression: Building on what children know already,
there is continuous progression in learming from 3-18.
Challenge and enjoyment: Learning is challenging,
engaging and motivating, enabling children to be
engaged, take responsibility, solve problems and lead
and develop further their passion for fearning,
encouraging high aspirations and ambition.
Relewvance: Learners understand the purpose of the
learning and refevance-why am | learning this? How
does this learning relate to my life now and in the
future? Learning connects with the children's needs
and interests, reflecting children’s lives, the world they
live in, their imterests and culture.

Coherence: The curriculum is organised across the
four contexts for kearning and progressively
sequenced. Teachers wiork collaboratively and are
clear what is to be taught, {planning content and
skills), how it will be taught (pedagogy) informing how
it will be assessed.

Personalisation and choice: The curricelum responds
to individual needs and levels of support.
Opportunities to increasing personal choice are
available. Learning is planned with learners.



The How of Curriculum Making
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What is learning for sustainability? Learning for sustainability (LfS) is an approach to learning, life and work. It enables learners, educators, schools and their wider communities to
build a socially-just, sustainable and equitable society. An effective whole school and community approach to LfS weaves together global citizenship, sustainable development education,
outdoor learning and children’s rights to create coherent, rewarding and transformative learning experiences. Whole school & community approach to learning for sustainability (LfS) P1

LfS is an important component of Curriculum for Excellence, an entitlement for learners and a core part of teachers’ professional standards. It supports the development of knowledge, skills
and the values at the heart of the curriculum’s four capacities and provides a mechanism for promoting and working towards the UN’s Sustainable Development Goals.

The ‘Vision 2030+ report recommended that:

“Target 2030” e Alllearners should have an

A movement for _ entitlement to Learning for
people, planet and prosperity Sustainability
e Inline with the GTCS Professional
Standards, every practitioner, school

and education leader should

Scotland’s Learning for Sustainability
Action Plan 2023-2030

demonstrate Learning for
Sustainability in their practice
e Every school should have a ‘whole

school’ approach to Learning for

Supporting the:
Seeioment GLIALS i Sustainability that is robust,
THE CHILD

demonstrable, evaluated and
supported by leadership at all levels
e All school buildings, grounds and policies should support Learning
for Sustainability
e A strategic national approach to support for Learning for
Sustainability should be established

e Learning for Sustainability Resources

e “Target 2030” A movement for people, planet and prosperity Scotland’s

Learning for Sustainability Action Plan 2023-2030
e Learning for Sustainability Action Plan
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Interdisciplinary learning — John Muir, the Scottish-born conservationist, once said, “When we try to pick out anything by itself, we find it hitched to everything else in the Universe.”
Great learning in LfS is about understanding how interconnected everything is. It is inherently interdisciplinary. Great learning in LfS helps learners understand that, as consumers, we are
connected to people, societies and economies around the world. It provides learners with the opportunities to draw on their learning within the disciplines and to apply it in new ways to find
creative solutions. Climate change, for instance, requires more than just knowledge of science; it requires a deep understanding of human behaviour, technology, society and the global
economy. Opening Great Learning. Learning for Sustainability P11 Northern Alliance thinglink

Why IDL, Why Now? - Define the How
i o - - ™ ; ™\
What is the case for IDL? Why is How do you overcome the
it important? Why should we = . - challerge;’ What co:ld :I;is look
i i n n
| consider this now? Interd'SC'phnary ‘ ike in your contex
| 000000 ) 000000®
L Learning L
Toolkit
Explore the What o IDL in Your Setting
»
@
( hat is IDL? Explore the ) °
challenges, opportanties and AW} Explore next steps n defining
consider some guiding principles. \. ‘/ oL "‘PT::':;:Z for your
Q0 0006
Northern L B b
\\ Alliance /
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Skills 4.0 Meta-Skills

In planning learning, teaching and assessment how do you plan for the genuine development of skills 4.0? What opportunities already exist across the 4 contexts of learning? What
pedagogies do you employ which develop skills for breadth and depth, challenge in and application of learning?

Building the Curriculum 3 P27 “Progression in learning will depend on learners having adequate opportunities to use higher order learning activities and develop breadth of learning through
practice and application across a range of contexts, rather than on rapid movement

Skills 4.0 A skills Model to Drive Scotland Forward. through levels.” Consideration should be given to the development of skills.

Self-management Social Intelligence Innovation

Skills Development Scotland have published support materials for practitioners. The

Metaskills toolkit contains a suite of resources that will support

Curiosity Q practitioners embed skills in a manageable and sustainable way. Guide to meta-skills
across the curriculum explores the main drivers and policies which underline the

importance of skills and the concept of meta-skills within education.

Focusing Communicating %
A

Integrity Feeling & [ Sense-making e

]

Collaborating ‘:".n‘j‘

Skills 4.0 — A skills model to drive Scotland’s future’ illustrates the meta-skills model
Creativity g and outlines why developing these will provide a strong foundation on which humans
can prepare themselves for a future that is rapidly changing and increasingly
unpredictable. Skills 4.0 Progression Framework and Guide to Metaskills Toolkit’s
Critical thinking Q purpose is to illustrate and exemplify what meta-skills look like, feel like and sound
like at each CfE level and so to support practitioners planning.

Adapting

Initiative ‘ Leading § 13

Embedding Skills workshop video considers why skills development is so important and looks at some of the challenges

and practical approaches to making skills more visible, building a common skills language, and sustainably embedding

skills across the curriculum. :

Embedding skills audit tool. i - —
¢ Scotland

Embedding Skills
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Education Scotland’s Moderation Hub-the Learning, Teaching and Assessment cycle give us direction and structure in planning the curriculum. Curricular progression frameworks can
be useful for sharing standards at the planning stage and to identify next steps in learning and to support continuity of learning at transition points. Effective moderation is where teachers

work together to plan learning, teaching and assessment, to review evidence of learners’ progress and achievement, and to plan next steps in learning.

are

at the heart of

every stage of
the cycle

Share play-
based leaming with

as parl of
reporting

Use obs. of
children to plan
interactions,
experiences &
spaces,

&

processes. ()

use! -

High quality adutt Pwy-based knduwleldge :flrJ;Ild
evelopmen

Moderation Cycle

Moderation develops a shared understanding

of standards and expectations. Moderation is

ongoing before, during and after the planning
of learning, teaching and assessment.

child
support Es and Os/

identification of MOderation Cyc‘e benchmarks to identify

learning in

Wail, watch &
wonder. Use
observation o
determine
in play

upon obsenvations,
with others lo evaluate Awide range of
learning & progress, appropniate
fowards the s
benchmarks gathered which
demonstrates
Education y breadth, challenge
Scotland and application

Foghlam Alba

Play based moderation cycle courtesy of Charlotte Bowes

Moray Moderation Sway

VAVAVAVAY V
AL A
ViV

Moray Council Moderation

Our Moray Toolkit Resources

The purpose of this Sway is to support moderation. Schools through their self-
evaluation will be clear on their strengths, next steps and may wish to utilise
the resources and activities c...
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“The two key resources which teachers should use to plan learning, teaching and assessment are:

Education
Scotland

P4 “The purpose of the Benchmarks is to set out very clear statements about what children and young people need to learn to achieve O Y I ’_\ NOEe
each level of the curriculum. Benchmarks streamline and embed a wide range of existing assessment guidance... into one key resource to T o
support teachers’ professional judgement.

e Experiences and Outcomes

e Benchmarks”

HM Chief

P6 “The Benchmarks are designed to support teacher professional judgement of both, progress towards, and achievement of, a level.”

Benchmarks Frequently Asked Questions

As part of their learner journey, all children and young people in Scotland are entitled to experience a coherent curriculum from 3 to 18, in order that they have opportunities to develop the
knowledge, skills and attributes they need to adapt, think critically and flourish in today’s world:

“All children and young people have an entitlement to a curriculum which they experience as a coherent whole, with smooth and well-paced progression through the experiences and
outcomes, particularly across transitions, for example from pre-school to primary or from secondary school to college. Those planning the curriculum have a responsibility to plan, in
partnership with others involved in learning, how they will jointly enable children to move smoothly between establishments, building on prior learning and achievement in a manner
appropriate to the learning needs of the individual”

Building the Curriculum 3 P17
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What could HWB look like across the 4 contexts in your school taking into account your context, design principles and rights? Use the template below to

populate ideas.

Article 12-You have the right to an opinion and for it to
be listened to.

Interdisciplinary
learning

Opportunities for personal

achievement

The Curriculum
‘the totality of all that is planned
for children and young pecple
throughout their
education’

Curriculum areas
and subjects

Ethos and life of the
school as a community

Article 29 -You have the right to education,
which develops your personality, talents, abilities,
rights, respect for other’s rights and the




Guidance
The frameworks assist practitioners in creating a learner journey starting at the experiences and outcomes and ending at the achievement of the accompanying Benchmarks for that outcome.
e The experience and outcomes have been categorised into primary and secondary organisers according to the practitioner input.
e In order to reflect an individual learner’s journey through the primary school each experience and outcome is split to show the development of that skill from
the beginning of the Benchmark through to achievement of the Benchmark. In the resource links section, there are useful links and professional learning for
practitioners.

Reading the document.
The frameworks include three progression columns with the exception of early which has two progression columns. These columns show standard progression for each stage of the primary
school for the typical learner. It should be noted that not all learners in a class will be working in the same column. The document is designed to be read:
e Horizontally: to chart a learner’s journey through depth, challenge and application, whether that journey be linear or non-linear. It is not intended that every
“l can “statement be covered. Teachers should use their professional judgement based on assessment evidence of how much and how well learners have
performed based on a high success rate of 80% as detailed in Rosenshine’s Principles of Instruction contained in the Moray Standard.
e Vertically: To plan moderation of learning, teaching and assessment, taking account of the breadth of the curricular area, and to build on previous experiences.
In addition, this supports the planning for coherent interdisciplinary learning experiences by ensuring that pupils have the necessary skills to access all areas of
the curriculum. It also helps teachers to plan application of skills in new and unfamiliar settings.
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Secondary Organiser:

This signposts the curricular sub-topics to

Primary reflect how DCC teaching staff have unpacked
Organiser: the experiences and outcomes. unmet benchmarks should be revisited.
This signposts S
the over- SECOND LEVEL [~~~ UTERACYANDENGLISH = ]
arching Experiences and outcomes —aesmsassssss——jip=—  Progression —eesssss——————j-—- Benchmarks
21 23 23
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Appendix 1: General Layout

Benchmarks:

The benchmarks define the end of a pathway. It is not necessary
to achieve all benchmarks to achieve a level but there should be
no major gaps. Pupils can progress to the next level and any

LIT 2-02a
P
o =
i =
-g £
55
= =]
= E
=
o f | can recognise how the reaturss
I - of spoken languags can halp in
= ‘§ COMMUNICaton and | can use
_g w wihat | learn.
-] | can recognise different lealures
a IE of my own and otharg’ spoken
‘5 language.
ENG 203a

appropriate 1o my role, show
that | value others’
contributions and use these ro
build on thinking.

amlistening.

With supgport, show that |
value the views of others

by sharing my viswpoint
respectiuly.

With support, begin to
develop my thinking by
asking questions which
clarify or build on what
OthSrs are saying. e.q.
using Violiee?1 Talking
Rolea

VWITN SUpport demanstrate
my attention & willingness
to take part in discussion
using eye contact & body
language.

Use eye conlact & body
|ANGUAGE approprately
whan taltking to an
audience.

Speak at an appropnats
valume & pace tn
communicate things | have
leamed.

With support, choose &
use different features of
lamguage to help me
engage or influence my
liztenera or audience.
wihen | speak of present o
different purposes across
my learning

& opinions to develop a
group dizcussion

Show that | value the views
of athers by sharng my
vicwpoint respocifully.

Drevelop my thinking by
asking guestions which
clarify or build onwhat
others are saying ¢.g. can
re-teli winat was said.

& Demonztrate my atiention &

willingness to take part in

discussion using

appropriate eye contact &
bedy language. c.g. using

Wioice21 Ovacy Framework

Talk about & explore how

cyc contact & body

language helps 3 speaker
to indere=st & engage their
audisnog.

* Speak at 3n appropriate
valume & pace, heginning
to use tone & cmphasizto
cammunicate things | have
leamed.

= Begn to independently
choose & use different

features of language fo help

me gngage or influence my
lisleners of dudience. wien
| speak or presant for
different purpomes across
Iy Ie ArTing

apinions when engaging
in differaat group
discussion situations.
Show that | value the
contributions & views of
others by sharing &
Justifying my viewpoint
rezpectfully.

Develop my thinking by
asking questions which
clarify or build on what
others ars saying g can
re-tefl & paraphrase
Demonstrate my attention
& willingness to fake part
in discussion using my
non-verbal skills & by re-
tefing or paraphrasing
wihal others have said.
Recognize appropriate
wvolume, pace, tone &
emphasis when lstening
to others & use theze
toole when talking or

presenting

Begin to give appropriate
& constructive focdback to
others about their non-
vernal communication
Choose & usc different
Teatures of language to
heaip me engage or
influenca my ligtaners or
audience. when | spedk of
present for different
PUrpOBEE ACTOES MY
leaming

opinions whan
engaging with others.
= Shows respect for the
views of others and
offers own viewpoint.

= Builds on the

comributions of
others, for example,
by asking or
SNSWerng guestions,
clarifying points or
Supporting ortfrers’
opinions or ideas.

Applies verbal and
non-verbal rechnigues
in oral presentartions
and interactions, for
example, vocahulary,
eye contact, hody
language, emphasis,
pace and/or tono.

Recognises some
techniquas used to
engaga er influence the
listener, for example,
vocabulary, emphasis,
tone and'or rhetorical
quastions.

r & "

Experiences and Ouicomes;

Experiences and outcomes should be bundled
to ensure coverage across the year.

The central columns detail 'l can’ statements that exemplify a learner's
progress towards the level. These can be followed linear and non-linear,
horizontally and veriically. Progression should be built on previous learning.

41//’—\

Progression Columns:




Appendix 2: Reading the Document

Leaming,
teaching and
assessment
moderation
should
ensure
breadth,
accounting
for all
organisers
and ‘| can’
statements.

By invastigating forces on loys
and olner objeds, | can predict
the effact on the shape or
manan of ohlects

SCH1-0Ta

Learners progress along a pathway for each

learning area or skills set. This journey can be
linear or non-linear, depending on the individual.

1 PROGRESSION 1
11 12 [ 13
| can/am able 1o | canfam able o; | canfam eble 10,
= | can identify when luse | « | can explain that pushing | =1 can predict how a force
pushing and puling harder or pulling harder can change an nhject's
forces when playing with increases the force, shape e.g. play dough,
teys or other objacts. « | can explora how pushes | =1 can explain that
® | CHN SO0 0YS @nd and pulls can move aifterant sI2es of 1orcas
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pushes and pulls. « | can recognise that changes in spaed and/or
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force can make an object
move faster or slower,
change s direction. or
Change lls shapa,

push or pull changas the
spaed of an ohjec
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twioling, tuming, bending
and SIretching are forces
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of shape & g elastic
band,

« | can dagcriba how the
imovement of an objec 15
affected by tho gizo of tho
Torce or the size ortre
ohject

direction & g. hitting & ball

« | can explain fat
different sizes of lorces
stop a moving object.

= | can explain mat I forces
ore equal (balancad)
there 18 no mavament

= | can explain thal the size
of farce required o move
an object depends on e
glzo, chapo and mage of
he opjact.

Predicts and then
investigales how & force
Can make an cbigcl
change epoed, diroction ar
shape, And uses
vocabulary such as
pushing, pulling,
stretcning, squasning and
twisting 1o deacriba forcas

Invesligates Dalanced
forcos and axplaing that if
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in strength and opposite in
diraction than thara s no
change in movemant.

Key Words and Phrases
magnal, magnalic non-magnatic, push, pull, forca, attract

rapel, pole, strength
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_-—_-_‘_-_-_'_'_'_‘—‘—-—-—._

By exploring the forcas
exaned by magnets on othaer
magnels and magnetic
materials, | can confribute to
he design of a game.

SCN 1.08a

| can/am able 10

= | can ocbhserve magnets
attracting magnetic
malerials.

= | can uso a magnet to
identiy magnetic and
nan-magnetic matenals,

« | can identify that this
altraclion indicates a
forca

| can/am able to:

+ | can demonstrate that
magnats hava north and
soulh poles

« | can gxplain that not all
metals are magnatc and
can give examples.

| can‘am zble to:

= | can describe how
magnets exer a forca
that can altract or repet.

= | can oxplain that thiz
force doas nol require
contact batwoan the
magnet and the metal

Reports in writing, vieudily,
arally how magnets ayvart 3
non-contact foic2 on each
ather and attract cortain
matanals

Domonsirates through
practical activiles that like

J Key

Vocabulary/Phrases

Some of the
frameworks contain
key vocabulary that
should be taught with
the experience and
outcome.

A

N

Early Level

Has two columns, E_1
which exemplifies a

/N

1.1 which

First Level
Has three columns,

Second Level
Has three columns,
2.1 which

typical learner at the
beginning of P1 and E.2
at the end of P1.

exemplifies a typical
learner in P2, 1.2
P3and 1.2 P4.

exemplifies a typical
learner in P5, 22
P6 and 2.3 P7.




karly Level
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Early Level Annual Planner

A three year rolling programme as suggested by https://healthyschools.scot/ may be the solution to allow for work across the different locations of Early Level. It will still take
3 years to complete all the E/Os in a level, but all children in nursery or P1 will be working with the same set of E/Os for a full year before moving on to the next column. This

also helps to create a collegiate approach where Early Years staff can plan their learning, teaching and assessment together.
Column A Column B Column C
September Food and Health Healthy Lifestyles P.E.P.A.S
HWB 0-15a HWB 0-17a HWB 0-16a
HWB 0-33a HWB 0-20a HWB 0-18a
HWB 0-38a HWB 0-21a
HWB 0-42a
October P.E.P.A.S Food and Health Healthy
HWB 0-27a HWB 0-30a Lifestyles
HWB 0-28a HWB 0-32a HWB 0-6a
HWB 0-11a
HWB 0-19a
HWBO0-48a
November Healthy Lifestyles P.E.P.A.S Food and Health
HWB 0-10a HWB 0-22a HWB 0-30a
HWB 0-12a HWB 0-24a
December Nurtured Food and Health Healthy Lifestyles P.E.P.A.S
HWB 0-32a HWB 0-03a HWB 0-14a
HWB 0-50a HWB 0-05a HWB 0-25a
HWB 0-51a HWB 0-44b
HWB 0-45a
January P.E.P.A.S Food and Health Healthy
HWB 0-11a HWB 0-30a Lifestyles
HWB 0-15a HWB 0-15a
HWB 0-27a HWB 0-18a
HWB 0-27a
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March

May

February

Included

Healthy Lifestyles P.E.P.A.S Food and Health
HWB 0-01a HWB 0-04a HWB 0-29a
HWB 0-02a HWB 0-09a HWB 0-35a
HWB 0-07a HWB 0-23a
HWB 0-49a HWB 0-45b
Food and Health Healthy Lifestyles P.E.P.A.S
HWB 0-35a HWB 0-09a HWB 0-16a
HWB 0-12a HWB 0-23a

HWB 0-13a

P.E.P.A.S Food and Health Healthy

HWB 0-10a HWB 0-14a Lifestyles
HWB 0-23a HWB 0-29a HWB 0-08a
HWB 0-44a
HWB 0-47a
HWB 0-47b

June

Consolidation and/or discrete aspects of learning
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Month

September

October

November

December

January

Wellbeing
Indicator

Column A

Column B

Column C

Food and Health. Suggested Learning —
Begin to recognise the importance of cleanliness,
hygiene and safety within everyday routines

HWB 0-15a HWB 0-33a

Healthy Lifestyles. Suggested Learning —
Understand the importance of being safe &
secure.

Recognise that unsafe behaviour can be harmful
to wellbeing
HWB 0-17a HWB 0-20a
HWB 0-38a HWB 0-42a

P.E.P.A.S. Suggested Learning —
Consider safety when moving, learning & playing
with others

HWB 0-16a HWB 0-18a
HWB 0-21a

P.E.P.A.S. Suggested Learning -
Recognise there is a positive link
between activity & health

HWB 0-27a HWB 0-28a

Food and Health. Suggested Learning —
Begin to understand we need to eat different
foods to stay healthy.

HWB 0-30a HWB 0-32a

Healthy Lifestyles, Suggested Learning —
Begin to recognise what is needed to stay
healthy

HWB0-6a HWBO0-11a
HWB 0-19a HWBO0-48a

Healthy Lifestyles. Suggested Learning —
Develop a sense of their own skills, interests,
abilities and targets

HWB 0-10a HWB 0-12a

P.E.P.A.S. Suggested Learning —
Explore and practice different ways of
moving the body
Begin to reflect on own & others performance

HWB 0-22a HWB 0-24a

Food and Health. Suggested Learning —
Develop confidence in talking about, preparing
and trying new food and drink

HWB 0-30a

Nurtured

Food and Health. Suggested Learning —
Know that people & living things need different
amounts of food & drink to grow and be healthy

HWB 0-32a HWB 0-50a
HWB 0-51a

Healthy Lifestyles. Suggested Learning -
Know that family and friends are important to
wellbeing
Begin to understand what is required to form
good friendships.

Know who can help them when they are worried
& upset
HWB 0-03a HWB 0-05a
HWB 0-44b HWB 0-45a

P.E.P.A.S. Suggested Learning —
Recognise that taking part in activity can be fun &
make friends
Know how to be physically active both inside and
outside the classroom
HWB 0-14a HWB 0-25a

Return to Contents Page

P.E.P.A.S Suggested Learning —
Consider their own levels of activity &
set simple, achievable goals with
support
HWB 0-11a HWB 0-15a
HWB 0-27a

Food and Health. Suggested Learning —
Know that energy comes from food
Understand the importance of eating a healthy
breakfast.

HWB 0-30a

Healthy Lifestyles, Suggested Learning —
Understand what it means to be active.
Know that being active every day is good for your
health,

HWB 0-15a HWB 0-18a
HWB 0-27a




February

March

Responsible

Food and Health. Suggested Learning —

Healthy Lifestyles. Suggested Learning —
Begin to recognise own & others feelings
Know how to ask for help when needed.
HWB 0-01a HWB 0-02a
HWB 0-07a HWB 0-49a

P.E.P.A.S. Suggested Learning —
Begin to demonstrate consideration
for others needs and feelings while

participating in activities
HWB 0-04a HWB 0-09a
HWB 0-23a HWB 0-45b

Know and respect that people have different
rules about the food and drink they have.
HWB 0-29a HWB 0-35a

Food and Health. Suggested Learning —
Begin to show and understanding of where our
food comes from.

HWB 0-35a

Healthy Lifestyles. Suggested Learning —
Begin to recognise own rights, rules &
responsibilities both in school & at home
Know they have a role to play in contributing to
the wellbeing of their school & community.
HWB 0-09a HWB 0-12a
HWB 0-13a

P.E.P.A.S, Suggested Learning —
Begin to recognise the need to be
responsible within a range of indoor &
outdoor activities.

HWB 0-16a HWB 0-23a

May

Included

P.E.P.A.S. Suggested Learning —
Understand that everyone has an
important role to play when working
together.

Food and Health. Suggested Learning —
Experience the fun and enjoyment of
eating together with friends and in small
groups.

Healthy Lifestyles. Suggested Learning —
Understand that everybody is special &
unique
HWB 0-08a HWB 0-44a

June

Consolidation and/or discrete aspects of learning
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Health & Wellbeing

Organiser Personal & Social Education

Mental & Emotional Wellbeing

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

*I am aware of and able to express
my feelings and am developing the
ability to talk about them.

HWB 0-01a

*| know that we all experience a
variety of thoughts and emotions
that affect how we feel and behave,
and | am learning ways of managing
them.

HWB 0-02a

*| am learning skills and strategies
which will support me in challenging
times, particularly in relation to
change and loss.

HWB 0-07a

*| understand that there are people |
can talk to and that there are a
number of ways in which | can gain
access to practical and emotional
support to help me and others in a
range of circumstances.

HWB 0-03a

*| understand that my feelings and
reactions can change depending
upon what is happening within and
around me. This helps me to
understand my own behaviour and
the way others behave.

HWB 0-04a

| can/am able to:

Talk about different types of feelings both
positive and big emotions using social
stories

Talk about events that can affect my
feelings

Begin to identify events and things that
affect now | feel.

Talk to an adult about my feelings and
emotions

| can/am able to:
e  Express appropriate feelings and emotions using

materials to support me

e  Use expressive arts to describe feelings and
emotions

e  Take partin discussions

e Talk about a range of emotions in different
situations

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

With support, identify people to talk to
for help/support

With support, find strategies to be able to
manage behaviour/feelings

With support use vocabulary to ask for
help when needed

With support talk about some of the
factors that can affect feelings/emotions
Say that change may affect them

e  With support, talk about some of the factors
that affect the behaviour of others

e With support, express that the way | feel can
affect the way | behave

e  With support, say what help is available for me
and others

e  Say/ talk about some of the factors that affect
the behaviour of others

e  Recognise that reactions are often related to
emotions

*ROA- Responsibility of All-no
Benchmarks
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*I know that friendship, caring, e  Demonstrate awareness of others' e  Demonstrate that friendship, caring, sharing,
sharing, fairness, equality and love feelings fairness, equality and love are important in
are important in building positive building positive relationships

relationships. As | develop and value
relationships, | care and show respect
for myself and others.

HWB 0-05a

e  Talk about what caring, sharing, fairness
and love means

*| understand the importance of e (Care and show respect for myself and

) - others e  Suggest ways of dealing with a situation where
:e:tatl we(ljlbelggtand t:‘hat th: can someone is doing something that annoys me.
e fostered and strengthene
through personal coping skills and
positive relationships. | know that it
is not always possible to enjoy good
mental health and that if this Responsibility of All Experiences and Outcomes and are best met through a
happens there is support available. whole school approach based on an understanding of The Nurture
HWB 0-06a Principles, and an understanding of Trauma Informed Practice.
*
a:ounneds;jacg: :Jr:ea:n?sefnpclercsiz;Zea:nd e Show awareness of others' feelings e  Use appropriate behaviour to make everyone

feel included and valued

e  Begin to co-operate and share with others

e  Canrecognise how other people are feeling,
when someone is happy, sad etc.

e  Know that it is important to get along with
others

e Learnto listen to others

left out by others. | am learning how
to give appropriate support.
HWB 0-08a
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Useful Links

Professionals | respectme

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

I am Me Scotland

https://rshp.scot

RSHP Lessons:

RSHP Early Consent Messages

RSHP Playing Together and being Kind

https://healthyschools.scot/

Zone of Regulation & Emotion Coaching through EP Service
GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

Promoting Race Equality & Anti Racist Education

Anti-racist curriculum

John Muir Resources and lesson plans

GTCS CLPL

National Health and Wellbeing PLC

Cost of the School Day Toolkit

Brain Health

Water Safety Scotland

Anti-racist curriculum

Career Education Standard
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Health & Wellbeing

Organiser Personal & Social Education

Social Wellbeing/Rights based Approach

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

*As | explore the rights to which |
and others are entitled, | am able to
exercise these rights appropriately
and accept the responsibilities that
go with them. | show respect for the
rights of others.

HWB 0-09a

*| recognise that each individual has
a unique blend of abilities and needs.
| contribute to making my school
community one which values
individuals equally and is a
welcoming place for all.

HWB 0-10a

*| make full use of and value the
opportunities | am given to improve
and manage my learning and, in turn,
| can help to encourage learning and
confidence in others.

HWB 0-11a

*Representing my class, school
and/or wider community encourages
my self-worth and confidence and
allows me to contribute to and
participate in society. HWB 0-12a

| can/am able to:

e  Show awareness of my rights

| can/am able to:

e  Show respect for the right of others

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

e  Show awareness of the impact | have on
making my setting/school a welcoming
place

e  Contribute ideas within my setting/school
and wider community

e Identify strengths and set goals for
improvements

e Develop my self-worth and confidence
when representing my
setting/class/school and wider
community

. Be aware of my skills, interests, abilities and
targets

e  Show understanding that other people's needs

can be different to mine

e  Value and reflect on the comments of others,

both positive and areas for improvements
e  Learn to support others in their learning

e  Begin to know the importance of contributing to

the local community
e  Value myself and my contribution to society

*ROA- Responsibility of All-no
Benchmarks
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*Through contributing my views,
time and talents, | play a partin
bringing about positive change in my
school and wider community.

HWB 0-13a

*| value the opportunities | am given
to make friends and be part of a
group in a range of situations.

HWB 0-14a

See also 44a7 44b

e Know my opinions are valued and can e  Show what | can offer to make change happen,
bring about change i.e. time, views, talents

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

e  Show awareness of roles and skills e  Show awareness of the roles, rules and skills
required to maintain friendships required for successful team/group work
e  Show awareness of why a group/friendship
might not be successful

Useful Links

Professionals | respectme

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

| am Me Scotland

https://rshp.scot

https://healthyschools.scot/

Rights Respecting Schools

Respect Me

Zone of Regulation & Emotion Coaching through EP Service
GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

Promoting Race Equality & Anti Racist Education

Anti-racist curriculum

Career Education Standard

John Muir Resources and lesson plans

GTCS CLPL

National Health and Wellbeing PLC

Cost of the School Day Toolkit

Brain Health ~ Water Safety Scotland  Anti-racist curriculum
Career Education Standard
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Health & Wellbeing

Organiser Personal & Social Education

Physical Wellbeing

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

*| am developing my understanding
of the human body and can use this
knowledge to maintain and improve
my wellbeing and health.

HWB 0-15a

* am learning to assess and manage
risk, to protect myself and others,
and to reduce the potential for harm
when possible.

HWB 0-16a

*| know and can demonstrate how to
keep myself and others safe and how
to respond in a range of emergency
situations.

HWB 0-17a

| can/am able to:

Show awareness that diet and exercise
can maintain and improve my wellbeing
and health

Show awareness that the body can move
in space

| can/am able to:
e  Show awareness that the body needs to stay fit

and healthy
e  Begin to develop a positive attitude towards
participating in physical activity

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

Show awareness of safe behaviour when
approached by adults

Show awareness of hygiene

Show awareness of road safety

Show awareness of how to participate
safely in physical activities

Show awareness of dangerous substances
Show awareness of safe and unsafe
places to play

Show awareness of what to do in an
emergency

Know how to wash my hands

Know the Water Safety Code; Stop, Think
and Spot the dangers, stay together and
stay close. In an emergency call 999
Understand that, while water can be fun,
I need to stay safe around it

Know to always stay close to an adult
when near water.

e  Show awareness of safe behaviour when
approached by adults

e  Show awareness of the transmission of disease
and infection, e.g. flu, colds, etc

e  Know how to cross the road safely

e  Describe the difference between a safe and
unsafe place to play

e  Show awareness of internet safety

e Develop skills to make informed choices
throughout my life

e  Show awareness of how to contact the
emergency services

e  Know the importance of proper handwashing

. Know the Water Safety Code; Stop, Think and
Spot the dangers, stay together and stay close.
In an emergency call 999

e Understand that some things float and some
things sink

e Understand that there are many different types
of water (rivers, canals, the sea, lochs,
swimming pools) and there are different risks in
each

e  Have a better understanding of the people who

*ROA- Responsibility of All-no
Benchmarks

See also Physical Activity Framework
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help us

*I know and can demonstrate how to | ¢  Show awareness of how to stay safe e  With an adult, show awareness of how to access
travel safely. when cycling public transport safely
HWB 0-18a *  Show awareness of how to stay safe e Demonstrate basic safe travel practice e.g.

when walking in a variety of places

. seatbelt etc.
e Show awareness of safe walking routes

Useful Links
Professionals | respectme

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

Food Standard Agency Resources

Happy Hands

Germ Outbreak

I am Me Scotland

https://rshp.scot

https://healthyschools.scot/

Roadstars

Bikeability

Zone of Regulation & Emotion Coaching through EP Service
GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

Promoting Race Equality & Anti Racist Education

Anti-racist curriculum

Career Education Standard

John Muir Resources and lesson plans

GTCS CLPL

National Health and Wellbeing PLC  Cost of the School Day Toolkit
Brain Health Water Safety Scotland
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Health & Wellbeing

Organiser Personal & Social Education

Planning for Choices & Change

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

*In everyday activity and play, |
explore and make choices to
develop my learning and interests. |
am encouraged to use and share my
experiences.

HWB 0-19a

Expectations and Aspirations
Relevance of learning to future
choices

| can describe some of the kinds of
work that people do and | am finding
out about the wider world of work.
HWB 0-20a

| can/am able to:

Choose activities | would like to take part
in and select appropriate materials/
equipment

Share with others what | enjoy doing and
things | would like to find out about

Talk to others about what | have learned/
found out as | play, explore and ask
questions

Have good ideas and can begin to share
them with others

Help others as we play and explore

| can/am able to:

Take part in a variety of play activities of
my choice, independently selecting the
equipment/ materials | need

Take an active part in planning for my
learning through sharing my ideas

Explain what | have learned /found out as |
go about my daily activities and share this
with others

Take part in activities which encourage me
to ask/answer questions, solve problems,
and work with a partner

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

Discuss adults | know have jobs and they
go to work

Role play different job roles

Believe | can do any job.

Be aware of the workplaces and people
who help me in different ways.

Identify the people, jobs and workplaces
within my school and local community.

Be aware that adults | know have jobs that
they go to and why they need to go and
work.

Believe | can do any job.

*ROA- Responsibility of All-no
Benchmarks

Benchmarks

Shares aspirations and goals for the
future.

Talks about own learning, strengths and
next steps.

Discusses some of the rewards that a job
brings, for example, meeting new people,
money, helping others.

Communicates with others about
different jobs in the community.

Return to Contents Page




Useful Links
Professionals | respectme

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

| am Me Scotland

https://rshp.scot

https://healthyschools.scot/

My World of Work

Zone of Regulation & Emotion Coaching through EP Service
GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

Promoting Race Equality & Anti Racist Education
Anti-racist curriculum

Career Education Standard

John Muir Resources and lesson plans

GTCS CLPL

National Health and Wellbeing PLC

Cost of the School Day Toolkit

Brain Health

Water Safety Scotland
Anti-racist curriculum
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EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

Use of substances
| understand there are things |

what is meant by medicines and
harmful substances.
HWB 0-38a

Action in unsafe situations

Health & Wellbeing
Substance Misuse

HWB 0-42a

Organiser Personal & Social Education

should not touch or eat and how to
keep myself safe, and | am learning

I can show ways of getting help in
unsafe situations and emergencies.

| can/am able to:
¢ Show and talk about things that are safe

and unsafe to eat/touch/drink or go in my
mouth

¢ Talk about why medicines are helpful to me

e Talk about why some medicines are not
good for me

¢ Show some examples of harmful substances

¢ Talk about and demonstrate through play
the people who can help me and keep me
safe.

e Tell adult if | feel unwell/ unsafe (including
‘stranger danger’) or if there is an
emergency

¢ Talk about and show through play who the
emergency services are and how they can
help me.

e Match emergency services and their
vehicles

| can/am able to:

¢ |dentify and sort giving a reason why some things
are safe/unsafe to eat/touch/drink or go in my
mouth

e Explain what substances will hurt me

¢ Explain why medicines can be good for you or not
good for you e.g. somebody else’s medicine

e Explain what | need to do to keep myself safe with
medicines and substances

¢ Demonstrate how to keep myself safe by not
touching or drinking unknown fluids even if they
look familiar

¢ |dentify an adult, both at home and in school, who
will help me safe if in an unsafe situation e.g. risky
rubbish like broken glass etc

¢ Demonstrate communicating to an adult if | feel
unwell/ unsafe (including stranger danger’) or if
there is an emergency

¢ Talk about situations when they would need to
call 999

e Make a situation safe through a variety of play
scenarios

e With support share how | would contact the
emergency services on a phone

Identifies which substances may be
helpful and which may be harmful in
given situations

Suggests ways to get help in unsafe and
emergency situations, for example,
seeking out an adult.

Names the emergency services.
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Useful Links

Professionals | respectme
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot
https://healthyschools.scot/
Zone of Regulation & Emotion Coaching through EP Service

Highland Substance Awareness Toolkit
Lessons:

What do | do to keep myself healthy?

What goes onto my body?

Who can help me to keep healthy and safe?
Emergency Services

GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

How

Promoting Race Equality & Anti Racist Education
Anti-racist curriculum

Career Education Standard

GTCS CLPL

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND
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Health & Wellbeing

Organiser Personal & Social Education
Relationships, Sexual health & Parenthood

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

Relationships

*| am aware of how friendships are
formed and that likes, dislikes,
special qualities and needs can
influence relationships.

HWB 0-44a

*| understand positive things about
friendships and relationships but
when something worries or upsets
me | know who I should talk to.
HWB 0-44b

| know that there are people in our
lives who care for and look after us
and | am aware that people may be
cared for by parents, carers or other
adults. HWB 0-45a

| can/am able to:
e Develop friendships

e Show you and name my friends

e Find a friend to play with

e Tell you what | like and dislike

e Play alongside others

e Play co-operatively with others.

e Learn about manners

e Listen to and share my ideas when playing

| can/am able to:
e Answer questions about my friends

e Give examples of the likes and dislikes of my
friends

e Decide who to play with by common interests

e Explain my choice of friends by their special
qualities

e Demonstrate manners such as listening to others

e Communicate some of my feelings effectively

e Understand the need for personal space

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

¢ |dentify my ‘friends’ and share what makes
them my friend

e When | am worried | can find someone
special at home and in school who | can talk
to

e Name people who care for and look after us

e Give examples of how different people care
for me

e Talk about my family/people | live with.

e Communicate some of my feelings
effectively

e Recognise that friends are important, and we need
them

e Know where | can get support and help if | am
upset

e Understand that friendships may change

e Know that care can be different and come from
different people

o |dentify and sort into groups other people who
care for and look after us

e Know that other families can be different to mine

e Understand that not everyone lives with their
family

e Learning to respect how people’s lives are
different

e Discuss and give reasons about who may look
after and care for us

*ROA- Responsibility of All-no
Benchmarks

Benchmarks
Identifies people who can help, for
example, teachers, family members.

Recognises that care can come from a
variety of different people.

Identifies that families may be made up of
different people.
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*| am aware of the need to respect
personal space and boundaries and
can recognise and respond
appropriately to verbal and non-
verbal communication.

HWB 0-45b

e Be aware of others’ feelings

e Understand that families are made up of lots of
different people who care for us

e Know that | have a right to be cared for in certain
ways and why this is important

e Learn that adults have different roles to play in
helping us such as parent, carer, teacher, doctor

o |dentify my own and others personal space

* Find a space for myself e Recognise and respond to most signs and/or
e Understand the needs for personal space symbols and/or gestures appropriately
¢ Recognise when a sign and/or a symbol e Recognise and respond to verbal communication
and/or a gesture tells me something appropriately
¢ Recognise when someone is talking to me e Learn how to use positive verbal and body
language
Useful Links

Professionals | respectme
https://rshp.scot

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

RSHP Lessons:

RSHP OQur Famil
RSHP People Who Look After Me

RSHP Friends and Friendships

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

How

Promoting Race Equality & Anti Racist Education
Anti-racist curriculum

Career Education Standard

GTCS CLPL
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National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland
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Health & Wellbeing

Organiser Personal & Social Education
Relationships, Sexual health & Parenthood

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

0.1

0.2

BENCHMARKS

Physical changes

| recognise that we have similarities
and differences but are all unique.
HWB 0-47a

Sexual health and sexuality

| am aware of my growing body and |
am learning the correct names for its
different parts and how they work.
HWB 0-47b

| am learning what | can do to look
after my body and who can help me.
HWB 0-48a

| can/am able to:
e  Sort, match and compare by appearance

e  Find similarities and differences between
myself and others

e Know that there are parts of our body
that are the same as others and parts
that are different such as colour of hair,
eyes, skin, height, size and weight

e Tell others that | was a baby and that I've
grown

e  Tell others that babies grow

e  Point to some named body parts

e  Know my body changes as | grow

e  Beaware that there are differences
between boys and girls

e  Show a few ways to look after my body
through play

e Tell you different ways that | can look
after my body

e  List others that help me look after my
body

e  Demonstrate basic ways to look after my
body i.e., hand washing, toothbrushing

| can/am able to:

Explain how | am the same or different from
others

Explain that we all possess non-physical
similarities and differences that make us unique
Know that all of us have differences which make
us unique

Describe how my body has grown since | was a
baby

Explain that all external body parts have names
Locate and name simple body parts (e.g. penis,
testicles, vulva, nipples)

Explain the basic difference between male and
female

Know that some parts of my body are private
Know why keeping clean is important and how
to take responsibility for some of this.

Explain different ways to look after my body
Know the importance of personal hygiene
Understand that parents, teacher, nurse, doctor
and dentist have roles in offering help or advice
Know who | can talk to if | am worried about
respect for my body

Explain how to keep some parts of my body
private and hygienic

Identifies body differences and
similarities.

Describes how bodies change as they
grow. ldentifies body parts using correct
names, for example, penis, testicles, vulva
and nipples.

Demonstrates modesty and privacy
through, for example, closing toilet doors.

Manages personal space with respect
towards self and others.
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| am learning about respect for my
body and what behaviour is right and
wrong. | know who | should talk to if
I am worried about this. HWB 0-49a

| am learning about where living
things come from and about how
they grow, develop and are
nurtured. HWB 0-50a

Begin to show through daily routines that
| am becoming aware of the need for
privacy and hygiene

Begin to talk about what actions are right
and wrong to show that | am aware of
how to respect my body

Understand everyone needs personal
space

Seek help if | am worried about respect
for my body

From participating in the Talk PANTS
programme, | am beginning to know that
some parts of my body are private

Listen to stories about life cycles
Identify living things in my learning
environment.

Tell others that plants and/or animals
change as they grow

Tell you something that a plant/animal
needs to grow

Show that | know how to look after a
plant, animal or other living thing
Order basic life cycles

Through play experiences show that all
living things need care

Recognise that people should ask before they
hug or kiss me and that | should ask before | hug
or kiss other people

Understand | should respect other people’s
personal space and that other people should
respect my personal space

Know that | have a right to be cared for in
certain ways and why this is important

Begin to understand that my body and mind
both need to be looked after

Know who can help me and keep me safe and
who | can talk to if | am worried.

Know that there are parts of my body which are
private (E.g. NSPCC pants rule)

Understand that my body is mine and can say
no if | feel uncomfortable or unhappy when
someone touches me

Give examples of how a plant and/or animal has
changed as it has grown

Identify what a plant/animal needs to grow
Demonstrate that | can nurture a living thing as
it grows

Answer simple questions about life cycles
Understand and can show that living things
need care

Understand that different living things have
different needs

Understand and order the life cycles of some
plants and animals

Begin to learn what is the same and what is
different about life cycles

Understand that some animals rely on a
parent/carer for food

Demonstrates an understanding of the
concept, ‘my body belongs to me’.

Recognises and communicates
uncomfortable feelings in relation to a
person or situation using, for example,
the 3-step model: say no, go away, talk to
someone you trust.

Gives examples of where living things
come from, for example, plants from
seeds, fish from eggs.

Explains that living things need food,
water and care to grow and survive.
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Role of Parent/Carer

| am able to show an awareness of
the tasks required to look after a
baby.

HWB 0-51a

e  Begin to relate some of this learning to myself
and discuss

e Identify items required to care for ababy | ¢  Develop an understanding of nurture and why it

— nappies, baby clothes, blankets, pram, is important for babies and for me

cot etc e Talk about what a baby needs and share real life
e Show through play experiences what a examples from my experiences

baby needs — feeding, changing nappies, e  Understand that all humans are part of a life

sleep, love etc cycle with different stages

. Know, understand and can discuss some of a
baby’s basic needs such as feeding, changing,
washing, cuddling and sleeping

e  Demonstrate some basic skills needed to look
after a baby

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot

RSHP Lesson Plans:

RSHP My Body

RSHP My Body Belongs to Me

RSHP Unique, Similar and Different
RSHP Personal Space and Privacy
RSHP When | Feel Sad or Upset

RSHP Looking After Plants and Animals
RSHP Looking After a Baby

NSPCC PANTS Lessons

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

Promoting Race Equality & Anti Racist Education

Return to Contents Page

Describes the basic needs of a baby, for
example, eye contact, cuddling, washing,
changing, feeding, sleeping.




Anti-racist curriculum
Career Education Standard
GTCS CLPL

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland
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FIRST LEVEL
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First Level Year Planner

A three year rolling programme as suggested by https://healthyschools.scot/ may be the solution to allow for composite classes. It will still take 3 years to complete all the
E/Os in a level but all children in P2, P3 and P4 will be working with the same set of E/Os in one column for a full year before moving on to the next column. This also helps
to create a collegiate approach when staff are planning learning and assessment.

Column A Column B Column C
September Food and Health Healthy Lifestyles P.E.P.A.S
HWB 1-15a HWB 1-16a HWB 1-16a
HWB 1-33a HWB 1-17a HWB 1-18a
HWB 1-20a HWB 1- 21a
HWB 1-42a
October P.E.P.A.S Food and Health Healthy Lifestyles
HWB 1-15a HWB 1-30a HWB 1-38a
HWB 1-27a HWB 1-47b
HWB 1-38a HWB 1-48a
November Healthy Lifestyles P.E.P.A.S Food and Health
HWB 1-10a HWB 1-22a HWB 1-20a
HWB 1-11a HWB 1-24a HWB 1-30b
HWB 1-12a
HWB 1-19a
December Nurtured Food and Health Healthy Lifestyles P.E.P.A.S
HWB 1-32a HWB 1-03a HWB 1-25a
HWB 1-50a HWB 1-05a
HWB 1-51a HWB 1-44b
HWB 1-45a
January P.E.P.A.S Food and Health Healthy Lifestyles
HWB 1-11a HWB 1-28a HWB 1-11a
HWB 1-28a HWB 1-30a HWB 1-15a
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February Healthy Lifestyles P.E.P.A.S Food and Health
HWB 1- 01a HWB 1-04a HWB 1-09a
HWB 1-02a HWB 1- 09a HWB 1-29a
HWB 1-07a HWB 1-23a
HWB 1-49a HWB 1-45b
March Food and Health Healthy Lifestyles P.E.P.A.S
HWB 1-35a HWB 1-06a HWB 1- 23a
HWB 1-37a HWB 1-12a HWB 1-24a
HWB 1-13a
May Included P.E.P.A.S Food and Health Healthy Lifestyles
HWB 1-10a HWB 1-14a HWB 1-08a
HWB 1-23a HWB 1-29a HWB 1- 10a
HWB 1-44a
HWB 1-47a
June Consolidation and/or discrete aspects of learning
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Healthy Schools

Annual Progression Planner — First Level

Month Wellbeing Column A

Column B

Column C

Food and Health. Suggested Learning —
Understand the effects of good hygiene & safety
on wellbeing.

Know how germs are spread & controlled

HWB 1-15a HWB 1-33a

September

Healthy Lifestyles. Suggested Learning —
Understand the importance of being and feeling
safe.

Assess safe & unsafe situations and behaviours
and their effects on wellbeing.

HWB 1-16a HWB 1-17a HWB 1-20a HWB 1-42a

P.E.P.A.S. Suggested Learning —
Recognise actions & behaviours that
contribute to the safety of myself &
others.

HWB 1-16a HWB 1-18a HWB 1-21a

October P.E.P.A.S. Suggested Learning —
Understand how physical activity is
necessary for positive health and

ellbeing.

Food and Health. Suggested Learning —

Recognise that we need to eat a variety of food to
keep healthy.

Demonstrate learning through everyday choices

Healthy Lifestyles. Suggested Learning —
Understand how to look after their body now &
in the future.

Raise awareness of how tobacco can affect their

Healthy Lifestyles. Suggested Learning —
Recognise the range of skills & talents of
hemselves and others.

Feel valued for their personal achievements both
in and out of school.

HWB 1-10a HWB 1-11a HWB 1-12a

HWB 1-19a

November

P.E.P.A.S. Suggested Learning —

Develop an understanding that physical
activity develops fitness.
Understanding that practice and
refining skills improves levels of
performance

Reflect regularly on their skills &

ctranathe +a nlan nave ckanc

Food and Health. Suggested Learning —
Develop a range of food preparation &
cooking skills

Recognise that preparing & cooking foods
can be fun and enjoyable.

HWB 1-20a HWB 1-30b

December

Food and Health. Suggested Learning —
Recognise that people have different nutritional
needs throughout their lives

Understand that all life forms need nurtured &
cared for.

HWB 1-32a HWB 1-50a HWB 1-51a

Nurtured

Healthy Lifestyles. Suggested Learning —

Know that family and friends are important to
wellbeing

Understand the rules, routines & skills to form &
maintain good friendships

Develop strategies to deal with some challenges
of friendships/relationships.

P.E.P.A.S. Suggested Learning —
Develop opportunities to be physically
active both in & out of school.

Know that physical activity is enjoyable
& healthy and should be part of a daily
routine.

HWB 1-25a

P.E.P.A.S. Suggested Learning —
Understand how & why physical
activity is important for positive
ellbeing

ake responsibility for developing their
own levels of fitness.

HWB 1-11a HWB 1-28a

January
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Food and Health. Suggested Learning —

Know that food provides energy needed to
row, learn & be active

Understand the difference between

more/less healthy energy giving foods.

HWB 1-28a HWB 1-30a

Healthy Lifestyles. Suggested Learning —
Understand why they should be physically
active 60 mins a day.

Recognise ways they can become more
active on a daily basis.

HWB 1-11a HWB 1-15a




February

Healthy Lifestyles. Suggested Learning —

others.

Be aware of own needs/views/feelings & respect

Understand factors that can affect emotions (+/-)
HWB 1-0la HWB 1-02a HWB 1-07a HWB 1-49a

P.E.P.A.S. Suggested Learning —
Listen/share/discuss/compromise when
working with others.

Respect myself, others & rules of

participation

HWB 1-04a HWB 1-09a HWB 1-23a HWB 1-45b

Food and Health. Suggested Learning —

Explore & enjoy new experiences when eating &
socalising with others.

Know & respect that there are different reasons
why people make food choices.

HWB 1-09a HWB 1-29a

March Food and Health. Suggested Learning — Healthy Lifestyles. Suggested Learning — P.E.P.A.S. Suggested Learning —
Responsible  [Understand local/global issues affecting Understand that they have an important role to [Recognise the importance of their role in a range

food choice. play in promoting wellbeing of school & wider of activities
Interpret information to make informed community. IAppreciate the need to follow rules and
choices, while being aware of advertising HWB 1-06a HWB 1-12a HWB 1-13a procedures.

May P.E.P.A.S. Suggested Learning — Food and Health. Suggested Learning — Healthy Lifestyles. Suggested Learning —

Included Develop an understanding of Know that eating together is an important Accept that everyone has similarities and

self/others contribute to a team. time to interact with others differences.
\Work cooperatively, provide and HWB 1-14a HWB 1-29a Learn how to value themselves and others to
receive peer support. develop a positive self-esteem.
Develop own and other’s self-worth Know that family and friends are
and esteem through effective important to our health and wellbeing.
participation. HWB 1-08a HWB 1-10a HWB 1-44a

June Consolidation and/or discrete aspects of learning
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Health & Wellbeing

Organiser Personal & Social Education

Mental & Emotional Wellbeing

EXPERIENCES AND OUTCOMES

PROGRESSIONS

11

1.2

1.3

BENCHMARKS

*I am aware of and able to express my feelings
and am developing the ability to talk about
them.

HWB 1-01a

*I know that we all experience a variety of
thoughts and emotions that affect how we feel
and behave and | am learning ways of
managing them.

HWB 1-02a

*| understand the importance of mental
wellbeing and that this can be fostered and
strengthened through personal coping skills
and positive relationships. | know that it is not
always possible to enjoy good mental health
and that if this happens there is support
available.

HWB 1-06a

*I am learning skills and strategies which will
support me in challenging times, particularly in
relation to change and loss.

HWB 1-07a

See also 14 & 44

*| understand that there are people | can talk
to and that there are a number of ways in
which | can gain access to practical and
emotional support to help me and othersin a
range of circumstances.

HWB 1-03a

| can/am able to:

With support, verbally express
feelings and emotions in the

context of the event experience

With support, use strategies to

regulate my emotions e.g. Zones

of Regulation and Emotion
Coaching

| can/am able to:

Verbally express feelings
and emotions in different
contexts

With increasing
independence, use
strategies to regulate my
emotions e.g. Zones of
Regulation and Emotion
Coaching

| can/am able to:

Verbally express appropriate
feelings and emotionsin a
variety of contexts, giving the
reason why

Use strategies to regulate my
emotions e.g. Zones of
Regulation and Emotion
Coaching

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture

Principles, and an understanding of Trauma Informed Practice.

Recognise the difference
between feelings and
behaviours

Identify different feelings and
express them

Improve the choices | make

Identify things that | need help
within school and at home and
know who can help me
Explain that everyone needs
help

Recognise different feelings
and behaviours and what
causes these

Express and manage my
feelings and behaviour
Understand how others can
feel

Know who and where to
seek help from

Identify how to stay positive
in different situations and
how to manage my feelings
Suggest ways in which | can
offer the right help to others
in the classroom and in the
playground

Express and manage my
feelings and behaviour
Expressed some positive
feelings about myself
Identify people and things
that make me feel good
about myself

Identify my needs and who
can support me

Say what help/strategies are
available for me and others
and suggest ways in which |
can offer help to others in the
classroom and in the
playground

*ROA- Responsibility
of All-no Benchmarks
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*| understand that my feelings and reactions
can change depending upon what is happening
within and around me. This helps me to
understand my own behaviour and the way
others behave.

HWB 1-04a

*| know that friendship, caring, sharing,
fairness, equality and love are important in
building positive relationships. As | develop and
value relationships, | care and show respect for
myself and others.

HWB 1-05a

*| understand that people can feel alone and
can be misunderstood and left out by others. |
am learning how to give appropriate support-
HWB 1-08a

Recognise events and situations
that cause us to have different
feelings

Understand and appreciate why
we have class charters/ agreed
rules

Understand what we mean by
values

Understand what we mean by
fairness

Consider things we value in
ourselves and others

With support, talk about how
friendship, caring, sharing,
fairness, equality and love are
important in building positive
relationships

Identify events and
situations that cause
different feelings

Understand the need for
charters/agreed rules in
school and the wider
community

Understand the purpose of
each classroom or
playground charter and
understand they apply to
everyone

Talk about our school values
Form my own opinions
about what is fair and unfair
Talk about how friendship,
caring, sharing, fairness,
equality and love are
important in building
positive relationships

Talk about some of the
factors that affect the
behaviour of others

Explain why we have
charters/agreed rules

Talk about and give examples
of our school values in action
Demonstrate that friendship,
caring, sharing, fairness,
equality and love are
important in building positive
relationships

Recognise situations where
our values influence the
choices we make

Explain why friendship,
caring, sharing, fairness,
equality and love are
important in building positive
relationships

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot
https://healthyschools.scot
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GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL
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EXPERIENCES AND OUTCOMES PROGRESSIONS BENCHMARKS

1.1 1.2 1.3
*As | explore the rights to which | and others are | can/am able to: | can/am able to: I can/am able to: *ROA- Responsibility
entitled, | am able to exercise these rights e With support be aware of the e With support discuss some e  Give some examples of of All-no Benchmarks
appropriately and accept the responsibilities that UNCRC rights within the UNCRC how | exercise my rights in
go with them. | show respect for the rights of e With support, understand e With support understand and school
others. what diversity and difference be more aware of why we e Understand and be more
HWB 1-09a is should value diversity and aware of why we should
e  Consider things we value in difference value diversity and
ourselves and others e Recognise situations where difference
e With support talk about needs our values influence the e Identify the difference
- and wants choices we make between things | need and
g O e  Give examples of needs and things | want in a variety of
= g wants settings
S % e Talk about my needs in e  Evaluate my needs in
=] . .
'IB << relation to the Wellbeing relation to the Wellbeing
?:D ] E Indicators Indicators
@ | G
2 0 ©
° o‘g 2
; - 'QCD Responsibility of All Experiences and Outcomes and are best met through a
od g o whole school approach based on an understanding of The Nurture
< 8 ?o Principles, and an understanding of Trauma Informed Practice.
= c
m a - —
(7} o Q
T | =2
Q o
2 ; e Learn about myself, what
c , i i
g.so < | *lrecognise that each individual has a unique makes me unique and the idea ° Give exa.mple.s O.f \.Nhatl makes | Idbglr)tt}fy mydsﬁrenglths a:(r;d
6 g blend of abilities and needs. | contribute to of diversity . lrge at'Lfmltil'Je m?;\”tdlus ) iaml Ir;iseatr;eseow cou
1 | making my school community one which values e Identify differences between entity things that I have in pro
individuals equally and is a welcoming place for people common with my classmates . Identify the supp.ort | need
all b trat e Show respect for others to help me to achieve these
. . ) )
HWB 1-10a e(rjnons re;.e anh diff e Learnabout whatismeantby | ®  Statethings|havein
iusnsoenr'nst:tahninmgc:si:itvela:glence the term disability common with other people
SEE ALSO 5a & 47a interesting gnpd should be e Understand that a child witha | ® Identify Way§ in which
celebrated disability is a child first people are different from
. . Learn how | look, how | me
) m fféiioﬂtowﬁfﬁzx ?rat behave, or my aspirations Discuss my feelings about
my aspirat'ions should no't be should not be limited by people who are different
S stereotypes, my sex or from me
limited bty i.tereotfypt:]s,tn;y >eX expectations of what boysand | ¢  Discuss how | look, how |
orjxp.)elc ahlorll(s;(; what boys girls should do behave, or my aspirations
and giris should do should not be limited by
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*| make full use of and value the opportunities |
am given to improve and manage my learning,
and, in turn, | can help to encourage learning and
confidence in others.

HWB 1-11a

*Representing my class, school and/or wider
community encourages my self-worth and
confidence and allows me to contribute to and
participate in society.

HWB 1-12a See also 19a

*Through contributing my views, time and
talents, | play a part in bringing about positive
change in my school and wider community.
HWB 1-13a

*| value the opportunities | am given to make
friends and be part of a group in a range of
situations.

HWB 1-14a See 44a & 44b

Explain a reason for coming to
school

Give an example of a
responsibility | have in class
Give an example of how |
behave and communicate in
the class and in the
playground

Take part in competitions,
events, festivals, assemblies,
as part of my ongoing school
life.

Recognise what | need help
with and who can help
Recognise that people need
help with different things

Responsibility of All Experiences and Outcomes and are best met through
a whole school approach based on an understanding of The Nurture

Learn about what is meant by
the terms heterosexual, gay,
lesbian and bisexual in the

context of learning about love.

Identify what | value about
school and what | contribute
to in the school

Identify various ways in which
| contribute to the life of the
school

Name ways in which | can
contribute positively at home
Take part in competitions,
events, festivals, assemblies,
as part of my ongoing school
life.

Identify why ‘having a say’ in
school is a positive thing
Understand our role in the
school community

Suggest ways in which | can
offer the right help to others
in the classroom and in the
playground.

Principles, and an understanding of Trauma Informed Practice.

stereotypes, my sex or
expectations of what boys
and girls should do
Understand that the terms
heterosexual, gay, lesbian
and bisexual can be used to
describe who a person is
attracted to or falls in love
with

Identify things that | value
about my home, school and
local community

Identify ways in which |
contribute at home, in class
and at school

Identify some of my
responsibilities in these
situations

Identify one goal | have for
my home, my class, and my
school.

Take part in competitions,
events, festivals,
assemblies, as part of my
ongoing school life.
Demonstrate my
understanding of ‘pupil
voice’.

Identify ways in which | can
show care and support
towards others

Identify how | can increase
my contribution in the
school to make things

better for everyone
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Useful Links
Professionals | respectme
My Rights

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot

RSHP Lesson Plans:

I am Unique

We are Similar and Different

Boys and Girls

Disability

Heterosexual, Lesbian, Gay, and Bisexual

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL
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Health & Wellbeing

Organiser Personal & Social Education

Physical Wellbeing

EXPERIENCES AND OUTCOMES

PROGRESSIONS

11

1.2

1.3

BENCHMARKS

*| am developing my understanding of the
human body and can use this knowledge to
maintain and improve my wellbeing and
health.

HWB 1-15a

See 47a, 47b, 48a, 49a

See also Physical Activity Framework

*| am learning to assess and manage risk, to
protect myself and others, and to reduce
the potential for harm when possible.

HWB 1-16a

*| know and can demonstrate how to keep
myself and others safe and how to respond
in a range of emergency situations.

HWB 1-17a

| can/am able to:

e Understand how physical
activity is necessary for
positive health and wellbeing

e  Understand the importance of
being and feeling safe

e  Understand the effects of
good hygiene & safety on
wellbeing

| can/am able to:

. Recognise ways | can become
more active on a daily basis

e  Recognise safe & unsafe
situations and behaviours and
their effects on wellbeing e.g.
Know how germs are spread &
controlled e.g. Identify kitchen
hazards

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

e  Know the Water Safety Code
Spot Think and Spot the
dangers, Stay together and
stay close. In an emergency
call 999

e  Know that learning to swim
can keep me healthy, active
and safe

e  Know who tocallinan
emergency and who helps us,
know how to get help, know

e Know the Water Safety Code
Spot Think and Spot the
dangers, stay together and
stay close. In an emergency
call 999

e  Know to float on my back if |
get into trouble in the water
(to make a star shape in the
water to help me float)

| can/am able to:

e Understand why | should be
physically active 60 mins a day

e  Recognise actions & behaviours
that contribute to the safety of
myself & others

e Assess safe & unsafe situations
and behaviours and their effects
on wellbeing e.g. Know how
germs are spread & controlled
e.g. Demonstrate understanding
of ways to prevent kitchen
hazards
Explain the difference between
safe, risky or unsafe people,
places and things

e  Know the Water Safety Code
Spot Think and Spot the dangers,
stay together and stay close. In
an emergency call 999

e  Know that cold water can affect
me (emotionally and physically).

e  Know the differences between
fresh and salt water

*ROA- Responsibility
of All-no Benchmarks
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*| know and can demonstrate how to travel
safely.
HWB 1-18a

See 42a

to stay together with my
friends and adults near water

e  Through interactive games
spot potential hazards on the
road

e Know that pedestrians walk on

the pavement and vehicles
travel on the road

e  Know how to walk safely with
a grown up and hold hands
when walking near the road

e  Develop familiarity with the
Stop, Look, Listen and Think
sequence

e  Know how toridea
bike/scooter and cycle/scoot
safely

e  Know how to travel in a car or
a bus

e Understand why it is
important to be bright and
seen

Through interactive games
know what some of the road
signs mean

Demonstrate how to cross the
road safely; hold hands, stop,
look, listen Think

Know how to use a Pelican
crossing safely

Know to wear bright colours
so driver can see me

Know how to ride a
bike/scooter and cycle/scoot
safely

Sit in a car seat and know why
| need a seatbelt

Explain to someone else what
some of the road signs mean and
who they are for

Explain to others how to cross
the road safely; hold hands, stop,
look, listen Think

Know how to use the correct
behaviour near roads to keep
myself safe

Explain to others how to ride a
bike/scooter and cycle/scoot
safely

Know why | need a child car seat
when | travel in a car

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Food Standard Agency resources
Crazy Kitchen

https://rshp.scot

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet
LFS wakelet

Promoting and developing race equality and anti-racist education
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Race Equality Wakelet
Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland
Anti-racist curriculum

Career Education Standard
GTCS CLPL

Think Road Safety Lessons for age 3-6

Bikeability Scotland

Road Safety Roadstars First Level
Tree House Resources

Promoting Race Equality & Anti Racist Education

Return to Contents Page




Health & Wellbeing

Organiser Personal & Social Education

Planning for Choices & Change

EXPERIENCES AND PROGRESSIONS BENCHMARKS
OUTCOMES 1.1 1.2 13

Expectations and | can/am able to: | can/am able to: | can/am able to: *ROA- Responsibility
Aspirations e  Take part in group activities which e Work collaboratively with othersin | e  Begin to take on different roles/ of All-no Benchmarks

*Through taking part in a
variety of events and
activities, | am learning to
recognise my own skills
and abilities as well as
those of others.

HWB 1-19a

Relevance of learning to
future choices

I can describe some of the
kinds of work that people
do and | am finding out
about the wider world of
work.

HWB 1-20a

encourage me to ask and/or answer
questions

Talk about what | have learned /found
out and share this with others
(increasingly referring back to LI's/ SC
set at the beginning of a piece of work)

Take an active part in planning for my
learning through sharing my ideas-
What | already know; What | want to
find out more about; What | need to
help me learn

Share my ideas, solve problems and
work with others

Talk about my learning, my strengths
and my next steps

With support be aware of the skills
required to adapt to different roles
when working with others

Learn about the world of work from
visits, projects and my experiences
Be aware of the jobs family members
have

Learn about the meta-skills

group activities and make
contributions to discussions.

Use simple strategies to assess my
own skills and abilities as well as
those of others e.g. Self-assessing
traffic lighting SC

Take an active part in planning for
my learning through sharing my
ideas- What | already know; What |
want to find out more about; What
I need to help me learn

Share my ideas, solve problems and
work with others in a group
Identify my strengths and abilities
and how | could improve these

Talk about the skills required to
adapt to different roles in group
work

Learn about the world of work from
visits, projects and my experiences
Describe different jobs that adults
do within school and the wider
community

Develop meta skills

responsibilities as | work
cooperatively on tasks
Reflect on my learning and set my

own learning targets and next steps.
Evaluate and evidence my own and
others' skills and abilities in a variety
of ways e.g. Peer assessment of SC.
Take an active part in planning for
my learning through sharing my
ideas- What | already know; What |
want to find out more about; What |
need to help me learn

Apply learning in familiar and
unfamiliar contexts

Develop ideas and take partin
projects

Talk about my strengths, interests
and skills and show evidence of my
progress and set goals

Adopt different roles in group work
and talk about the difference skills
required for different roles.

Learn about the world of work from
visits, projects and my experiences
Describe different jobs in my
community and some of the skills
needed for these.

Be aware different jobs bring
different rewards

Talk about how | am developing the
meta-skills

Talks about own
strengths, interests
and skills and links
these to career
ambitions.

Sets learning goals
and works towards
achieving them.

Talks about the world
of work, for example,
from visits, visitors
and interdisciplinary
learning.

Describes skills
needed for different
jobs in the
community.
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Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot
RSHP Lesson Plans:

Educators | My World of Work
Meta-Skills Resources
Inspiring Futures, Primary Futures Resources Booklet

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC

Cost of the School Day Toolkit Brain Health

| AM ME SCOTLAND  Water Safety Scotland  Anti-racist curriculum
Career Education Standard

GTCS CLPL

Tree House Resources

Scotdec HOW Promoting Race Equality & Anti Racist Education
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EXPERIENCES AND
OUTCOMES

PROGRESSIONS

11

1.2

13

BENCHMARKS

Use of substances

| know that there are
medicines and some other
substances that can be used
in a safe way to improve
health and | am becoming
aware of how choices |
make can affect my health
and wellbeing

HWB 1-38a

bo

£

()]

=

g

o3

ﬁ Action in unsafe situations

‘©

:0:" | know how to react in
unsafe situations and
emergencies.
HWB 1-42a

See also 16 and 17

Organiser -Personal & Social Education Substance Misuse

| can/am able to:

Talk about medicines and why | or
others might need some medicine or
other substance to make me feel better
Show through play, drawing or pictures
the good choices | can make for positive
health and wellbeing

Talk about the importance of not
touching medicine and know what to do
if | find someone else’s medicine
Understand the need for adult
supervision of medicines

Discuss how to identify feelings of
insecurity in unsafe (including ‘stranger
danger’/emergency situations and how |
might manage them

Explore what emergency situations
might be and demonstrate what to do
in an emergency situation. Show how to
get help if a medicine has been taken in
an unsafe way. Roleplay different
emergencies

Sort pictures people, places and objects
into safe and unsafe categories and
explain why they consider them to be
safe/unsafe.

| can/am able to:

e  Explain safe ways in which
medicines are used to help our
health

e  Share examples of
situations/scenarios to show my
understanding of what is good for
my health and wellbeing

e  Talk about safe behaviour when
taking medicine

e  Give some examples of common
medicines and demonstrate
awareness of times when we take
them

o  Work with others to present how to
identify feelings of insecurity in
unsafe (including ‘stranger danger’)
/ emergency situations and how |
might manage them

e  Show how to get help or make a
situation safe through a variety of
play scenarios

| can/am able to:

e  Name and recognise children’s
medicines like Calpol® and know
there are safe doses to take under
adult supervision

e  Give examples of conditions which
might require medication e.g.
diabetes/asthma / inhalers etc.

e  Through a variety of scenarios,
identify and explain the reasons and
differences of what is good/not good
for my health and wellbeing

e |dentify what is appropriate contact
between adults and children e. g. not
taking “sweets” from strangers

e  Demonstrate how to get help in an
emergency situation and recognise
what an emergency is

e Make a safety plan of how and why |
should react in an unsafe or
emergency

e Use avariety of words to say how |
am feeling in given situations

Identifies conditions
which require
medication and how it
benefits health

Identifies why
misusing medication
can be harmful

Links personal actions
to health and
wellbeing, using role
play for example.

Describes when and
how to contact
emergency services.

Shares key
information about an
emergency situation
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Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

Highland Substance Awareness Toolkit
Lesson Plans:

How Do Medicines Get Into the Body?
Emergencies and Unsafe Situations

Safety

| am Me Scotland
https://rshp.scot

https://healthyschools.scot/

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HO

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL

Road Safety Roadstars First Level

THINK! Road Safety for 5-6years

Tree House Resources

Scotdec HOW

Promoting Race Equality & Anti Racist Education
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Health & Wellbeing

Organiser- Personal & Social Education Relationships, Sexual Health and Parenthood

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

11

1.2

1.3

BENCHMARKS

Relationships

*I am aware of how friendships
are formed and that likes,
dislikes, special qualities and
needs can influence
relationships.

HWB 1-44a

See also 5A

*| understand positive things
about friendships and
relationships but when
something worries or upsets me
| know who | should talk to.
HWB 1-44b

See also 14

| can/am able to:

e Asktojoinin playtotry to
make friends with others

e  Talk about the qualities a good
friend should have

e Make choices about things we
like doing

e Appreciate each other and
become more aware of the
enjoyment we get from
spending time together

e  With support, explore
strategies which | can practise
to help me deal with changing
relationships and | can describe
the positive impact this can
have on my emotional
wellbeing

e Recognise and express different
feelings

e  Understand our own and
others’ feelings and know who
to talk to

o |dentify whotogo toif am
worries or concerned about
peer relationships

| can/am able to:

Learn how friendships are formed
and nurtured

Give examples of how to make
friends and sustain friendships

List different qualities that my
friends and myself have

Discuss friendships and relationships
Consider the feelings associated
with friendship

Explore strategies which | can
practise to help me deal with
changing relationships and | can
describe the positive impact this can
have on my emotional wellbeing
Recognise when a friendship goes
well and also goes wrong

Recognise when there are
challenges and difficulties in a
friendship

Understand friendships can have
positive and negative influences on
me

Recognise and talk about my role
and the influences | can have within
my friendships

Identify words and actions which
can be hurtful

Know who can help me with
disagreements and who | can talk to
if | am worried

Show and help others that need
support to join a friendship
group

Describe the special qualities
that are important in
friendships/relationships and
give reasons why

Understand the importance of
kindness and empathy
Understand that friends have
disagreements and think of
positive ways to cope and
respond

Choose and practise appropriate
strategies to help me deal with
changing relationships and | can
explain why these can have a
positive impact on my
emotional wellbeing

Answer questions about
decisions | have made and the
influences they may have on my
friendships

Reflect on our online behaviours
Understand that my online
presence requires me to have
strategies for safe use.

Identify adults that | trust and
who can help when | have a
worry or a question.

Identify potential dangers in
online environments
Understand | should talk to a
trusted adult when friendships

*ROA- Responsibility of All-
no Benchmarks
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Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

are causing me to worry, or
people are being unkind

State what bullying means
Suggest ways to stop bullying

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

https://rshp.scot

RSHP Lesson Plans:

My Friends/Being a Friend
Kindness & Empathy

When Friends Fall Out
This is How | Feel

Feeling Safe
Safe and happy online also linked to (TCH 1- 03a)

| am Me Scotland
https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Play Pedagogy Toolkit

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC

Cost of the School Day Toolkit Brain Health

Anti-racist curriculum GTCS CLPL

Tree House Resources

Scotdec HOW Promoting Race Equality & Anti Racist Education
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EXPERIENCES AND OUTCOMES

PROGRESSIONS

11

1.2

13

BENCHMARKS

Physical Changes

| recognise that we have similarities
and differences but are all unique.
HWB 1-47a

See ALSO 10a

| am aware of my growing body and |
am learning the correct names for its
different parts and how they work.
HWB 1-47b

Health & Wellbeing

Sexual Health and Sexuality

I am learning what | can do to look
after my body and who can help me.
HWB 1-48a

Organiser- Personal & Social Education Relationships, Sexual Health and Parenthood

| can/am able to:

Talk about the similarities and
differences between myself
and others

Show respect for others

Identify and name most parts
of my body

Discuss changes that are
happening to my body

Learn the correct names for
parts of my body.

Talk about why keeping
clean/hygiene is important to
health and describe a few ways
that | can look after my body
Learn about personal hygiene,
in terms of my body, clothes
and some behaviours like
coughing/sneezing, including
washing my hands and when |
go to the toilet

Show that | am aware that
others can help me look after
my body

| can/am able to:

Give examples of what makes
me a unique individual
Understand we should
celebrate how we are
different and unique
Demonstrate respect for
others

Identify the main parts of my
body and can describe how
they work

Compare myself with others
to show my understanding of
how our bodies grow at
different rates

Use correct names for parts
of my body, including male
and female genitalia, and
their functions

Talk about how regularly |
may need to do different
tasks to look after my body
e.g. washing/showering etc
Provide an example of
someone and say how they
might help me look after my
body

Identify products | may need
to help me look after my body

| can/am able to:

e Identify and explain why
someone else is unique

e  Understand the importance
of including everyone

e  Give examples of how we
show respect for each other

. Locate and name the main
parts of the body and
investigate how they work

e  Correctly name the female
and male sexual organs

e |dentify some of the changes
that will happen to my body
as | grow

. Know where | can go to get
products that will help me
look after my body (E.g.
sanitary protection, soap)

e  Understand that some parts
of my body need to be kept
private and hygienic

e Identify the key features of
looking after my body and
justify my choices

Recognises that everyone is unique
and identifies similarities and
differences.

Explains that development and
growth of each individual is
different.

Identifies the correct words for
body parts and their functions, for
example, womb, scrotum, ovaries,
vagina

Explains about own and others’
needs for privacy.

Expresses feelings through
appropriate closeness to others.

Articulates the right to respond to

Return to Contents Page




| am learning about respect for my
body and what behaviour is right and
wrong. | know who | should talk to if |
am worried about this.

HWB 1-49a

Role of Parent/Carer

| know that there are people in our
lives who care for and look after us
and | am aware that people may be
cared for by parents, carers or other
adults.

HWB 1-45a

*| am aware of the need to respect
personal space and boundaries and
can recognise and respond
appropriately to verbal and non-
verbal communication.

HWB 1-45b

Talk about daily routines that
show | am becoming aware of
the need for privacy and
hygiene

Tell what actions are right and
wrong to show that | am aware
of how to respect my body
(P.A.N.T.S RULE)

Say who | would go to if | have
a question or worry

Explain that parts of my body
are private and that this
applies to others too

Know that there are adults in
my life who care for me and
look after me

Understand that who these
adults are can be different for
children.

With guidance, explore
strategies which | can practise
to help me deal with changing
relationships and describe the
positive impact his can have on
my emotional wellbeing.

Show that | am beginning to
become aware of the need to
respect personal space and
boundaries

Recognise and attempt to
show how to respond when a

Identify through daily
routines that some parts of
my body need to be kept
private and hygienic
Describe what actions are
right and wrong to show that
| am aware of how to respect
my body (P.A.N.T.S RULE)
Explain about own and
others’ needs for privacy
Seek help if | am worried
about respect for my body

Identify the adults in my life
who care for me and look
after me

Describe different types of
families

Identify strategies which | can
practise to help me deal with
the changing relationships
and talk about the positive
impact this can have on my
emotional wellbeing

Show by example that |
understand the need to
respect personal space and
boundaries

Recognise and show how to
respond to some signs and/or

Answer questions about how
others can help me look after
my body

Explain why | keep some parts
of my body private and
hygienic (P.A.N.T.S RULE)
Explain why some actions are
right and wrong to show that
I am aware of how to respect
my body

Tell an adult that | am worried
about respect for my body

Recognise who looks after me
Identify ways in which care is
shown to me by others

Talk about the differences
between families

Understand that care can be
physical and emotional
Choose and practise
appropriate strategies to help
me deal with changing
relationships and explain why
these can have a positive
impact on my emotional
wellbeing

Discuss and explain why it is
important to respect personal
space and boundaries
Recognise and explain that |
can respond to most signs
and/or symbols and/or

inappropriate behaviours, for
example, using the 3-step model:
say no, go away, talk to someone
you trust.

Identifies who to talk to if worried
or concerned.

Explains ways in which families may
differ and that there are a variety of
people who may care for us.

Explains changes to the body at
different stages of life.

ROA-No Benchmarks
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| am learning about where living
things come from and about how
they grow, develop and are nurtured.
HWB 1-50a

| am able to show an awareness of
the tasks required to look after a
baby.

HWB 1-51a

(Link with HWB 1-32a)

sign and/or symbol and/or
gesture or verbal
communication is telling me
something

Illustrate a simple life cycle
Recognise and name common
fruits and vegetables

Learn about the care required
to grow and nourish a plant
Learn about the
responsibilities of pet
ownership.

Show that | am aware of some
of the practical tasks required
to look after a baby.

Show an awareness of the
need for nurture and care, not
just practical tasks required to
look after a baby

symbols and/or gestures or
verbal communication

Sequence the life cycle of
specific animals

Identify, categorise and
discuss where living things
come from

Talk about and provide
examples of how living things
develop, grow and are
nurtured

Know what affects the growth
of plants that plants need
water, soil, space, sunlight
and air to grow

Talk about the care of a baby
and how this links to the
Wellbeing Indicators

Make a list of tasks required
to look after a baby and
prioritise these

gestures or verbal
communication

Begin to understand the
meaning of consent

Compare life cycles and
explain the differences
Investigate and identify the
best conditions for living
things to grow, develop and
be nurtured

Know that all mammals are
made when an egg and sperm
meet

Understand where living
things come from

Describe how to care for
plants and animals (pets).
Begin to understand and
describe the things | need as a
child to grow and develop

Explain why some tasks are
required for looking after a
baby

Talk about what babies need
and relate this to my needs as
a baby and my needs now

Explain how human life
begins, what pregnancy is and
how a baby is born
Understand and discuss some
of a baby’s basic needs such
as feeding, changing,
washing, cuddling and
sleeping.

Identifies what is needed for
growth and development of
animals, plants and humans.

Explains how to meet the basic
needs of a baby, for example, eye
contact, cuddling, washing,
changing, feeding.
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Demonstrate some basic skills
needed to look after a baby
Understand the needs of a

baby and how they are cared
for.

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

| am Me Scotland

Food Standards Scotland washing hands

https://rshp.scot

RSHP Lesson Plans:

Name Part of my Body

My Body Belong to Me

Private and Pants Rule

Looking After Plants

Looking After Pets

People Who are Important to Me

When | Have a Question or Worry
Professional People

My Family/All of Our Families are Different
This is How | Feel

Feeling Safe

Keeping Clean

I am Unique

We are Similar and Different

Boys and Girls

Disability

Heterosexual, Lesbian, Gay, and Bisexual
How human life begins, pregnancy and birth

What babies need to be healthy, happy and safe

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet LFS wakelet

Promoting and developing race equality and anti-racist education
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Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

Water Safety Scotland

Anti-racist curriculum

GTCS CLPL

Tree House Resources
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SECOND LEVEL YEAR PLANNER

A three year rolling programme as suggested by https://healthyschools.scot/ may be the solution to allow for composite classes. It will still take 3 years to complete all the
E/Os in a level but all children in P5, P6 and P7 will be working with the same set of E/Os in one column for a full year before moving on to the next column. This also helps

to create a collegiate approach when staff are planning learning and assessment.

Return to Contents Page

Column A Column B Column C
September Food and Health Healthy Lifestyles P.E.P.A.S
HWB 2-15a HWB 2-17a HWB 2-16a
HWB 2-33a HWB 2-39a HWB 2-18a
HWB 2-41a HWB 2- 21a
HWB 2-49a
October P.E.P.A.S Food and Health Healthy Lifestyles
HWB 2-15a HWB 2-30a HWB 2-40a
HWB 2-27a HWB 2-36a HWB 2-43a
HWB 2-38a HWB 2-47a
HWB 2-50a
November Healthy Lifestyles P.E.P.A.S Food and Health
HWB 2-11a HWB 2-22a HWB 2-19a
HWB 2-12a HWB 2-24a HWB 2-20a
HWB 2-13a
December Nurtured Food and Health Healthy Lifestyles P.E.P.A.S
HWB 2-32a HWB 2-03a HWB 2-11a
HWB 2-05a HWB 2-26a
HWB 2-44b
HWB 2-51a
January P.E.P.A.S Food and Health Healthy Lifestyles
HWB 2-25a HWB 2-15a HWB 2-15a
HWB 2-28a HWB 2-28a HWB 2-25a




March

May

February

Included

Healthy Lifestyles

P.E.P.A.S

Food and Health

HWB 2- 01a HWB 2-09a HWB 2-09a
HWB 2-02a HWB 2-23a HWB 2-34a
HWB 2-04a HWB 2-45b
HWB 2-48a
Food and Health Healthy Lifestyles P.E.P.A.S
HWB 2-35a HWB 2-06a HWB 2-18a
HWB 2-37a HWB 2-07a HWB 2- 24a
HWB 2-42a
HWB 2-45a
P.E.P.A.S Food and Health Healthy Lifestyles
HWB 2-11a HWB 2-14a HWB 2- 08a
HWB 2-26a HWB 2-29a HWB 2-10a
HWB 2-44a

June

Consolidation and/or discrete aspects of learning, especially

puberty at second level.
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safe '
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Annual Progression Planner — Second Level P e
Month Indicator Column A Column B Column C
September Food and Health. Suggested Learning — Healthy Lifestyles. Suggested Learning — P.E.P.A.S. Suggested Learning —

October

November

December
Nurtured

Understand the importance of cleanliness, hygiene
and safety when preparing & storing food.
HWB 2-15a HWB 2-33a

Learn to develop skills & make informed choices.
Begin to understand what is meant by peer
pressure.

Identify impact of risk taking behaviours on life
choices

HWB2-17a HWB2-39a HWB2-41a HWB 2-49a

Perform learned skills with a degree of
accuracy & control.

Apply knowledge of risk & safety when
planning activities.

HWB 2-16a HWB 2-18a HWB 2-21a

P.E.P.A.S. Suggested Learning —
Consolidate understanding around the
positive relationship between health &
activity.

Understand the importance of having a
balance of activity & rest and sleep to
maintain health.

Raise awareness of effects different

Food and Health. Suggested Learning —

Apply knowledge of Eatwell Guide to evaluate own
food and drink choices.

Understand information on food labels to inform
choices.

HWB 2-30a HWAB 2-36a

Healthy Lifestyles. Suggested Learning —
Understand the incredible sequence of events that
need to hppen to create human life.

Prepare for the emotional changes that take place
during puberty.

Begin to develop an understanding of the effect
drugs & alcohol have on the body.

HWB 2-40a HWB 2-43a HWB 2-47a HWB 2-50a

Healthy Lifestyles. Suggested Learning —

Recognise their worth as individuals by identifying
positives about themselves and their achievements.
Understand factors that may influence their
motivation for success.

HWB 2-11a HWB 2-12a

HWB 2-13a

P.E.P.A.S. Suggested Learning —

IApply key qualities & attributes as well as
sport specific skills in a variety of
situations.

Understand that the process by which
they learn is key to achieving success.
Evaluate their own and others

Food and Health. Suggested Learning —
Consolidate & apply a range of practical preparation
& cooking skills.

Understand how preparing & cooking foods with
others can be enjoyable & a lifelong skill.

HWB 2-19a HWB 2-20a

Food and Health. Suggested Learning —
Understand that people have different
nutritional needs throughout their lives.
Recognise the role that different food
roups play in keeping healthy.

HWB 2-32a

Return to Contents Page

Healthy Lifestyles. Suggested Learning —
Understand that people develop different types of
relationships throughout their lives.

Recognise the qualities needed to build & sustain
positive relationships.

Become aware of the emotional skills required to
look after a baby

HWB 2-03a HWB 2-05a HWB 2-44b HWB

2-51a

P.E.P.A.S. Suggested Learning —

Consider how to support themselves &
others to access sporting opportunities at
school & beyond.

HWB 2-11a HWB 2-26a




January

February

P.E.P.A.S. Suggested Learning —
Know about the wide range of physical

Understand the importance of having
correct energy balance in relation to
ood intake and physical activity.
HWB 2-25a HWB 2-28a

Food and Health. Suggested Learning —

Know that different foods provide different
amounts of energy and that activities use up
different amounts of energy.

Understand we need to balance energy intake
& expenditure.

HWB 2-15a HWB 2-28a

Healthy Lifestyles. Suggested Learning —
Develop knowledge & understanding of the
health benefits linked with being active
outdoors.

Know how to access opportunities to improve
participation in outdoor activity.

HWB 2-15a HWB 2-25a

Healthy Lifestyles. Suggested Learning —

Learn to develop strategies to manage emotions.
Understand importance of good personal hygiene.
Know about the process of growth & change in our
bodies.

HWB 2- 01a HWB 2-02a HWB 2-04a HWB 2-48a

P.E.P.A.S. Suggested Learning —

Know that team work is essential to
creating effective partnerships and to
achieve a desired goals.

Understand that good communication
skills are essential in problem solving.
HWB 2-09a HWB 2-23a HWB 2-45b

Food and Health. Suggested Learning —

Know and respect that there are different factors
that influence people’s food choices.

HWB 2-09a HWB 2-34a

March Food and Health. Suggested Learning — Healthy Lifestyles. Suggested Learning — P.E.P.A.S. Suggested Learning —
Responsible [Extend K&U of local & global issues affecting Develop confidence to face new challenges. Evaluate quality of own & others
food choice Know how to access help/advice to make performance making reference to given
Understand marketing can influence our responsible choices. criteria.
food choices. HWB 2-06a HWB 2-07a IApply a range of methods to
HWB 2-35a HWB 2-37a HWB 2-42a HWB 2-45a record/monitor progress.
how a safe/effective wav to travel within |
May P.E.P.A.S. Suggested Learning — Food and Health . Suggested Learning — Healthy Lifestyles. Suggested Learning —
Included [Explain how physical activity & sport can Understand that eating together is an Begin to understand how behaviour/actions
lead to positive destinations beyond important time to interact with others. can make others feel isolated.
school. HWB 2-14a HWB 2-29a Know about different types of bullying &
HWB2-11a HWB 2-26a discrimination.
Understand the impact they have on making
their school a welcoming place
June Consolidation and/or discrete aspects of learning
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Health & Wellbeing

Organiser Personal & Social Education

Mental & Emotional Wellbeing

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

*I am aware of and able to
express my feelings and am
developing the ability to talk
about them.

HWB 2-01a

*I know that we all experience a
variety of thoughts and
emotions that affect how we feel
and behave and | am learning
ways of managing them.

HWB 2-02a

*| understand the importance of
mental wellbeing and that this
can be fostered and
strengthened through personal
coping skills and positive
relationships. | know that it is
not always possible to enjoy
good mental health and that if
this happens there is support
available.

HWB 2-06a

*I am learning skills and
strategies which will support me
in challenging times, particularly
in relation to change and loss.
HWB 2-07a

See also 44a, 44b, 45a

*| understand that there are
people | can talk to and that
there are a number of ways in
which | can gain access to
practical and emotional support

| can/am able to:

. In different situations, | am
beginning to express my feelings
using appropriate language and
look for resolutions to improve
outcomes for all

e Express and understanding of my
social and emotional wellbeing
against the wellbeing indicators

e  Develop my understanding of what
we mean by personal networks

e  Know the difference between
family, friends and people who
support us and how they each
influence our lives

e Use universal strategies in school
to support my regulation of
emotions and feelings to be able to
manage my behaviour/feelings
that give me control e.g. Zone of
regulation and Emotion Coaching

e Identify people to talk to for
help/support in school and at
home. Say what help/strategies are
available for me and others in and
out of school

e Recognise a range of different
emotions | experience at the same
time in some situations

| can/am able to:

. In different situations, | can
express my feelings using
appropriate language and look
for resolutions with support to
improve outcomes for all

e Express and understanding of my
social and emotional wellbeing
against the wellbeing indicators

e Identify different people in my
personal network, how they
support me and the influence
they each have on me

e Use universal strategies in school
to support my regulation of
emotions and feelings to achieve
a positive outcome and support
others to ensure positive
outcomes for all e.g. Zone of
regulation and Emotion Coaching

e |dentify people to talk to for
help/support in school and at
home. Say what help/strategies
are available for me and others
in and out of school

e  Talk about factors that affect the
behaviour of others and how
these impact me

e  Express that the way | feel can
affect the way | behave positive
and/or negatively

| can/am able to:

Be confident at expressing my
feelings with an increasing
awareness of how these impact
on others

Express and understanding of my
social and emotional wellbeing
against the wellbeing indicators

Identify people in my personal
network and know how each
one supports me across,
friendship, learning and
independence

Use universal strategies in school
to support my regulation of
emotions and feelings to achieve
a positive outcome and support
others to ensure positive
outcomes for all e.g. Zone of
regulation and Emotion
Coaching

Identify people to talk to for
help/support in school and at
home. Say what help/strategies
are available for me and others
in and out of school

Express my feelings about the
transition to secondary school
Identify the people who can
support me

Know who | can discuss my
feelings with to help me feel
better in situations that cause
me to feel negative emotions

ROA-No Benchmarks
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to help me and others in a range
of circumstances.
HWB 2-03a

*| understand that my feelings
and reactions can change
depending upon what is
happening within and around
me. This helps me to understand
my own behaviour and the way
others behave.

HWB 2-04a

*I know that friendship, caring,
sharing, fairness, equality and
love are important in building
positive relationships. As |
develop and value relationships,
I care and show respect for
myself and others.

HWB 2-05a

*| understand that people can
feel alone and can be
misunderstood and left out by
others. | am learning how to give
appropriate support.

HWB 2-08a

See also 44a, 44b, 45a

e  Define values

e Identify how my behaviours can
impact on other people’s feelings

e Identify what | mean by positive
relationships

State at least one personal value
Identify decisions | make about
my life, who influences me and
how my decisions impact on
relationships

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

Consider and explain what |
believe and how this influences
my values

Explain that our values provide
us with a sense of who we are,
what we see as important and
how we can behave

Identify mixed emotions and
how | express myself in different
situations

Identify ways to manage
negative emotions to maintain
positive relationships and who to
talk to

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

https://rshp.scot

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education

Race Equality Wakelet
Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland
Anti-racist curriculum

Career Education Standard
GTCS CLPL
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Health & Wellbeing

Organiser Personal & Social Education

Social Wellbeing/Rights based Approach

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

*As | explore the rights to which |
and others are entitled, | am able
to exercise these rights
appropriately and accept the
responsibilities that go with
them. | show respect for the
rights of others.

HWB 2-09a

*| recognise that each individual
has a unique blend of abilities
and needs. | contribute to
making my school community
one which values individuals
equally and is a welcoming place
forall.

HWB 2-10a

| can/am able to:

Develop their understanding of the
UN Convention

Understand what we mean by
children’s rights under the UN
Convention

Recognise when people are
excluded

Learn about equal opportunities,
stereotypes, discrimination and
gender-biased expectations
Show respect for others

Identify how people’s behaviours
can impact on others

| can/am able to:

e  State some universal rights
children have

e  Explain that not all children are
supported in these rights

e Identify how some people can be
excluded from activities and
learning because of physical
barriers and people’s attitudes

e  Define and give examples of
equal opportunities and
uniqueness

e  Give examples on how | look,
how | behave, or my aspirations
should not be limited by
stereotypes, my sex or
expectations of what boys and
girls should do.

e  Develop an understanding of the
need to tackle injustice and
inequality.

e Identify positive and negative
aspects of being different and
explain how perceptions affect
people’s views of what is
different

e  Understand what we mean by
perceptions and being different

e  Explain how national issues

affect all of us

| can/am able to:

Give examples of universal rights
children have

Explain and give reasons for not
all children being supported in
these rights

Adopt inclusive attitudes and
approaches to community
activities and facilities

Identify barriers to others being
included.

Identify ways for everyone to be
included

Understand and accept diversity
amongst my peers and challenge
stereotypes

Learn about and define
prejudice, discrimination, bigotry
and sectarianism and what
actions | can take to address
Recognise national and global
issues and know how to learn
about and respond to them
Explain that global issues affect
all of us and involve us in
understanding the need to tackle
injustice and inequality

Identify the world as a global
community with the idea that
everyone is a citizen of the world
Define digital citizenship

Give examples of responsible
digital citizenship

ROA-No Benchmarks
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* | make full use of and value the
opportunities | am given to
improve and manage my
learning and, in turn, | can help
to encourage learning and
confidence in others.

HWB 2-11a

*Representing my class, school
and/or wider community
encourages my self-worth and
confidence and allows me to
contribute to and participate in
society.

HWB 2-12a

*Through contributing my views,
time and talents, | play a part in
bringing about positive change
in my school and wider
community.

HWB 2-13a

State what | value in myself and
others. Give examples of what
makes me unique.

Identify my self-help skills and
development needs in the
classroom and at home

Identify my personal
responsibilities in relation to my
learning

Understand aspects of citizenship
Identify school and local
community groups/activities | can
participate in

Identify my strengths, what | like
about myself and areas for
development

Express positive changes | could
make personally

Explain what is meant by social
responsibility and give examples
Identify and understand | have
responsibilities within the local
community

Through being part of citizenship
groups/school focus days/weeks
contribute to my school and
community

Identify my skills and qualities
Identify skills and qualities of
others

Recognise that we all learn at a
different pace

Identify barriers to my learning
and offer solutions

Recognise that | am a citizen
with something to offer
List some of my responsibilities

within the local community

Through being part of citizenship
groups/school focus days/weeks
contribute to my school and
community

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture

*I value the opportunities | am Principles, and an understanding of Trauma Informed Practice.

given to make friends and be

part of a group in a range of

situations.

HWB 2-14a

See also 44a and 44b

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

MVP Resources

Sense over sectarianism - Primary school workshop lesson pack

Return to Contents Page




https://rshp.scot

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL

Tree House Resources
UNCRC
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Health & Wellbeing

Organiser Personal & Social Education

Physical Wellbeing

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

* am developing my
understanding of the human
body and can use this knowledge
to maintain and improve my
wellbeing and health.

HWB 2-15a

See also 47a, 48a, 49

* am learning to assess and
manage risk, to protect myself
and others, and to reduce the
potential for harm when
possible.

HWB 2-16a

*| know and can demonstrate
how to keep myself and others
safe and how to respond in a
range of emergency situations.
HWB 2-17a

See also 393, 40, 41, 43, 42a

| can/am able to:

Understand what we mean by
aspects of our health and
wellbeing referring to the
wellbeing indicators

Value our physical wellbeing as
part of healthy lifestyle and what
we can do to look after ourselves
Understand that we can make
positive changes in our lives and
why it is important to plan for
them

Identify and explain to others the
correct sequence for hand washing
Develop knowledge of kitchen
hygiene

Develop knowledge of food
storage

Identify hazards within a kitchen
setting.

We are learning how cross
contamination can happen.

We are learning how quickly this
can happen.

We are learning how important it
is to wash our hands.

| can/am able to:

Evaluate my health and
wellbeing referring to the
wellbeing indicators

Give examples of how to
maintain my physical wellbeing
and why it is important that |
take responsibility for this
Identify certain behaviours that
can have long term effects on my
physical wellbeing.

Express positive changes | could
make personally.

Plan how to make the changes
and identify those who can help
me.

Know to wash your hands before
preparing food, after touching
raw meat and after touching the
bin

Understand the storage of
different types of food

Know which foods should be
stored in the fridge

Link kitchen hazards to possible
consequences.

Understand the importance of
keeping our fridges clean and
safe.

| can/am able to:

Evaluate my health and
wellbeing referring to the
wellbeing indicators and set
targets

Set targets for how to maintain
my physical wellbeing and why it
is important that | take
responsibility for this
Understand the process of
transition from primary to
secondary school

Explain to others the importance
of washing your hands before
preparing food, after touching
raw meat and after touching the
bin

Identify areas for cleaning in a
kitchen

Increase awareness of important
of hygiene when dealing with
food

Suggest ways to prevent or
remove these hazards.

Identify steps we can take to
ensure fridges are kept clean and
are safe places for storing our
food.

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

ROA-No Benchmarks
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*| know and can demonstrate
how to travel safely.
HWB 2-18a

e  Know to never put myself in
danger near water

e  Know the Water Safety Code. Spot
Think and Spot the dangers, Stay
together and stay close. Inan
emergency call 999

e Understand it is most important to
ensure the safety of myself and
others when faced with an
emergency situation

e  Assistin an emergency by calling
for help correctly

e  Give the correct information when
calling the emergency services for
help

e  Seek medical help if required

e  Know the Green Cross Code and
safer places to cross the road

e  Know my responsibilities as a
pedestrian, cyclist, or passenger in
a car or on public transport

e  Know how to plan a safer journey

Have a good understanding of
cold water shock (why it can
happen and the effects it can
have on my body)

Know to ‘stop and think’ about
the dangers in and around
water. Know my swimming
ability and limitations
Understand it is most important
to ensure the safety of myself
and others when faced with an
emergency situation

Assist in an emergency by calling
for help correctly

Give the correct information
when calling the emergency
services for help

Seek medical help if required
Know the rules of the road and
road signs

Know my responsibilities as a
pedestrian, cyclist or passenger
in a car or on public transport
Know how to travel
independently to and from
school as a pedestrian, cyclist or

Understand the importance of
being prepared for activity near
water

Understand it is most important
to ensure the safety of myself
and others when faced with an
emergency situation

Assist in an emergency by calling
for help correctly

Give the correct information
when calling the emergency
services for help

Seek medical help if required
Identify different travel routes to
secondary school

Plan my route to secondary
school

Know The Highway Code, rules
of the road and road signs
Explain to others my
responsibilities as a pedestrian,
cyclist or passenger in a car or on
public transport

Identify transport services |
could use

to school on public or school transport Know the risk and the effect of
Understand risk and the effect of risky behaviour and can develop
risky road behaviour and can strategies to cope with
develop strategies to navigate dangerous situations caused by
dangerous situations caused by others
others
Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Food Standard Agency resources

Think Road Safety Lessons for age 7-12
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Bikeability Scotland

Road Safety Roadstars First Level
Tree House Resources

https://rshp.scot

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL

UNCRC
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Health & Wellbeing

Organiser Personal & Social Education

Planning for Choices & Change

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

Expectations and Aspirations

*Opportunities to carry out
different activities and roles in a
variety of settings have enabled
me to identify my achievements,
skills and areas for development.
This will help me to prepare for
the next stage in my life and
learning

HWB 2-19a

Relevance of learning to future
choices

I am investigating different
careers/occupations, ways of
working, and learning and
training paths. | am gaining
experience that helps me
recognise the relevance of my
learning, skills and interests to
my future life.

HWB 2-20a

| can/am able to:

Reflect on my learning in different
ways and set my own learning
targets and next steps

| can/am able to:

Evaluate and evidence my own
skills, abilities and wider
achievements.

Offer my thoughts and opinions
to help me identify next steps
and develop my own skills

| can/am able to:

Identify and apply what I have
learned both in familiar and
unfamiliar contexts

Identify some skills and

attributes that enable me to fulfil
arole

Gain an understanding of the
relevance of my current learning
to future opportunities

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

With support, Identify my
strengths

Identify what meta-skills | am
developing

With support, add my
achievements, interests, strengths,
skills, learning and next steps to
my personal profile and talk about
them

Learn about the skills and
qualities of myself and my peers
In plenaries/profiles identify
what progress | am making in
meta-skills

Add my achievements, interests,
strengths, skills, learning and
next steps to my personal profile
and be able to talk about them
Use online tools available to me

Identify the skills and qualities
that |, and those around me
have.

In plenaries/group work/profiles
evaluate my progress and the
progress my peers are making in
meta-skills

Manage my profile and can use it
to help me discuss my
achievements, interests,
strengths, skills, learning and
next steps with my
parents/carers and others

*ROA-Responsibility of
All-No Benchmarks

Explains own ambitions
and identifies ways to
achieve them.

Manages personal profile
and uses it to discuss
interests, strengths and
skills.

Identifies connections
between skills and the
world of work.

Uses investigative skills to
gain more information
about jobs / careers.
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e Identify my likes and dislikes

e  Learn about my personality and
strengths and how these relate to
different jobs

e  Learn about interests and how
they can influence choices

e List things | do in school and how
they link to the world of work

e Identify my interests and know
how they can help me in the
future

e Make connections between skills
and the world of work

e  Through visits and talking to
different workers (including
parents) begin to learn more
about their work and how
important they are to my
community

e Learn ways in which the world of
work is similar to and different
from being at school

Identify my interests and
passions

Research different jobs on My
World of Work

Talk about the types of jobs that
interest me discuss the rewards a
job may bring

Learn what skills are needed in
different jobs.

Describe some of the work
people do and how they benefit
my local community

Explain what we mean by work
and work ethic.

Explain to others my
ambitions/what | would like to
do and look for ways to achieve
them/that

Link skills, qualities, interests and
abilities to the various jobs and
responsibilities within school
Recognise the skills | have and
need for work

Recognise the skills required for
the future jobs

Identify different jobs in my
community and what they
involve

Understand the importance of
these jobs in my community
Identify people in my network
who help me broaden my
horizons

Apply my skills to research
different job locally and around
the world

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Meta-skills Toolkit
Educators | My World of Work

Inspiring Futures, Primary Futures Resources Booklet

https://rshp.scot
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https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL
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Health & Wellbeing

Organiser Personal & Social Education Substance Misuse

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

Use of substances

l understand the effect that a
range of substances including
tobacco and alcohol can have on
the body.

HWB 2-38a

| can/am able to:

e Describe some of the effects that
different substances have on the body

¢ Discuss some of the non-health
effects on people’s lives e g financial,
personal hygiene (smelling of smoke)

¢ Define the meaning of the word ‘drug’

| can/am able to:

e  Know when a person
smokes/vapes, which part of the
body does it affect

e  With support, discuss the reasons
why a person smokes/vapes if
they know it is harmful.

e With support, discuss addiction-
e.g. that nicotine in
cigarettes/vapes is a drug which
affects the brain

e  With support, discuss the long-
and short-term effects of
smoking/vaping

e  Relate back to making healthy
choice and discuss- Is
smoking/vaping a healthy choice?

¢ |Investigate and produce examples
and answer questions correctly
about the effects that substances
could have on the body

e Be aware that there are legal and

illegal substances

| can/am able to:
e  With support, understand that

alcohol is a drug and that all drugs
affect the brain

e With support, explain the effects
on physical and mental health of
drinking too much alcohol and the
benefits of no alcohol use during
childhood for growth and
development

e  Explain how to measure alcohol
(units) and the recommended
alcohol intake advice

e  With support, discuss that:

o  Some drugs are given to
people by doctors to
make them healthy. These
are called medicines or
prescription drugs, like
antibiotics

o  Other drugs are not given
by a medical professional

o  Some drugs are legal but
have restrictions as they
can be dangerous to
health. For example,
alcohol and tobacco are
only allowed to be sold to
adults

o  Otherdrugs are illegal
which means it is against
the law to buy, sell or use
them

Gives examples of what
can happen to the body as
a result of smoking
tobacco or drinking
alcohol.

Knows the recommended
alcohol intake advice.
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Informed Choices

actions.
HWB 2-39a

I know that popular culture, the
media and peer groups as well as
my own attitudes and values can
influence how I feel about
substance use and recognise the
impact this may have on my

¢ |dentify some of the factors that
influence my choices, and the choices
others make e.g. media, peers, family/
living environment

¢ |dentify some of the key elements of
lifestyle choices and suggest
alternative ways to feel good e.g.
exercise, leisure pursuits

e Show an increasing awareness of the
way my own influences can impact on
me and my actions

Talk about the ways that
substances are advertised or
promoted through popular culture
Understand and discuss
persuasion including being
persuaded to start or carry on
smoking by other people,
including friends

Offer a personal response (how it
makes me feel) about the way
substances are promoted through
popular culture

Recognise that my attitudes and
values may be influenced by
popular culture including e.g. peer
groups, media

Increasingly recognise my own
influences and the resulting
impact this may have on me and
my actions

Define what is meant by
consumerism

Demonstrate an increased
understanding of the impact of
advertising on my decisions
Demonstrating understanding of
the purpose and effects of
advertising

o  Some drugs are addictive,
which means that it is
very hard to stop using
them even when they are
harming your body

Evaluate differing influences that
can affect my feelings and values
and evidence with reasons why |
am thinking this way

Develop my opinions and
understanding in e.g. debate with
and challenge others to help me
to formulate informed choices
Explain and evidence the ways my
attitude and values may be
influenced by popular culture
including e.g. peer groups, media
Exemplify my own influences and
evidence the impact this has on
me and others

State positive and negative
aspects of social media

List sources of help if you feel

bullied or pressured to do
something you don’t want to do

Gives examples of how
peer, media and other

pressures can influence
decision making.
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make decisions.
HWB 2-40a

substances.
HWB 2-41a

friends.
HWB 2-43a

Risk taking behaviour

| know that alcohol and drugs
can affect people’s ability to

| can identify the different kinds
of risks associated with the use
and misuse of a range of

| understand the impact that
misuse of substances can have
on individuals, their families and

Talk about examples of times when
people can think clearly and are
able to make informed decisions
Say how people’s decisions are
effected if they have been using
substances including alcohol

Match examples of different types
of risks associated with the use or
misuse of a variety of substances

Show my understanding by giving
examples of the impact that
substance misuse can have on
individuals, their families and/or
friends

Explain the importance of a clear
mind in order to make informed
decisions

Discuss and compare different
examples/scenarios/situations of
decisions that may be made when
people are under the influence of
alcohol, drugs or other substances

Identify and explain different risks
associated with the use and
misuse of a range of substances
e.g. smoking/vaping.

Explain my understanding by
providing different possible
outcomes for the impact that
substance misuse can have on
individuals, their families and/or
friends

Justify with evidence and
informed opinions why it is
always best to make decisions
with a clear mind

Suggest examples/scenarios with
supporting reasons about what
might happen when people are
under the influence of alcohol,
drugs or other substances
Recognise the difference between
dependency and addiction

Through investigating a range of
substances, identify, categorise
and discuss the effects they have
on the body over a lifetime.
Understand purity in relation to
controlled and uncontrolled drugs
Know that there are legal and
illegal substances and the
consequences of their misuse
Describe the wider impact of
substance use on families and
friends e.g.

o Why might people start
taking substances?

o  How might it affect their
families and friends?

o Understand that
substances change the
way people feel think or
behave, and can include
medicine and prescription
medication, tobacco,
alcohol, and illegal drugs

Identifies risks associated
with the use of substances,
for example, overdose,
impaired judgement /
vision.

Identifies the impact of
risk-taking behaviours on
life choices and
relationships, for example,
job prospects, limited
foreign travel, loss of
driving licence, family.
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Action in unsafe situations

| know of actions | can take to
help someone in an emergency.
HWB 2-42a

Make a list of actions that | know |
can take to help someone in an
emergency

e  Support with basic first aid

e Sort and sequence actions that | .
know can be taken to help someone
in an emergency and know how to
provide details of location

e Understand aspects of basic first aid

Prioritise and complete a list of
actions that | can take to help
someone in an emergency
Explain and carryout basic first aid
for minor conditions and place
people in the recovery position

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Highland Substance Awareness Toolkit
Lesson Plans:

How Do People Keep Healthy?

How Does Smoking Affect The Body?
How Does Alcohol Affect The Body?
How Do Drugs Affect the Body?

Peer Pressure and Substances

Vapes & E-cigarettes

Emergencies and Basic First Aid

| am Me Scotland
https://rshp.scot

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet LFS wakelet

Promoting and developing race equality and anti-racist education Race Equality Wakelet Scotdec HOW

National Health and Wellbeing PLC Cost of the School Day Toolkit Brain Health
Anti-racist curriculum Career Education Standard
GTCS CLPL Tree House Resources

Performs basic first aid
procedures, for example,
minor bleeding and burns,
recovery position.

Explains how to contact
the appropriate
emergency services giving
full details of the incident
and location.
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EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

23

BENCHMARKS

Relationships

| understand that a wide range of
different kinds of friendships and
relationships exist.

HWB 2-44a

See also 5a

*| am aware that positive
friendships and relationships can
promote health and the health and
wellbeing of others.

HWB 2-44b

See also 14

I am identifying and practising skills
to manage changing relationships
and | understand the positive
impact this can have on my
emotional wellbeing.

HWB 2-45a

Health & Wellbeing
Organiser Personal & Social Education Relationships, Sexual Health and Parenthood

| can/am able to:

Talk about and give some
examples of a wide range of
different types of friendships and
relationships

Know | can have friendships with
children of the opposite sex.

Talk about what | want from
friendships and what kind of
friend | can be

Understand that | do not need to
be best friends with everyone,
but | can be friendly and kind.
Identify the qualities | value in
friends

Understand that all relationships
change over time.

Identify what | mean by positive
relationships

Identify strategies which | can
practise to help me deal with
changing relationships and | can
talk about the positive impact
this can have on my emotional
wellbeing

Express an understanding of my
social and emotional wellbeing
and how it relates to the
wellbeing indicators

Recognise and talk about how
positive relationships can make
me feel

Recognise and talk about how my
actions can have an impact on
others’ health and wellbeing

| can/am able to:

Name and describe different
types of friendships and
relationships

Recognise | need to show
respect in all relationships

Explain the benefits of
friendships as well as the
challenges that come up in
maintaining relationships
Talk about the importance of
being cared for, caring for
others, caring for myself and
what love means

Give examples of how
relationships will change over
time.

Identify different people in my
personal network, how they
support me and the influence
they each have on me
Identify strategies which | can
practise to help me deal with
changing relationships and |
can talk about the positive
impact this can have on my
emotional wellbeing

Describe how positive
relations can make me feel
and behave and the impact
my actions may have on
others’ health and wellbeing.
Relate this to the wellbeing
indicators

| can/am able to:

Discuss and explain why there
are differences between
different types of relationships
Show an understanding of the
need for different boundaries in
different relationships

Give examples of things | can do
to make and maintain
friendships

Identify ways to begin and make
new friendships

Identify the skills needed to
allow friendships to last and
how to maintain friendships
Identify how and why
relationships change

Identify people in my personal
network and know how each
one supports me across the
areas of friendship, learning and
independence

Choose and practise appropriate
strategies to help me deal with
changing relationships

Provide reasons why positive
relationships can impact on my
health and wellbeing relating to
the wellbeing indicators

Discuss and explain why my
actions may have an impact on
others’ health and wellbeing
Find resolutions without looking
for adult support

Identifies different kinds of
friendships and relationships.

*ROA-No Benchmarks

Identifies the skills required to
manage changing
relationships, for example,
tolerance, empathy, loyalty,
kindness, resilience, mutual
trust and respect.

Explains the impact of positive
relationships on emotional
wellbeing.
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*| am aware of the need to respect
personal space and boundaries and
can recognise and respond
appropriately to verbal and non-
verbal communication.

HWB 2-45b

Recognise disagreements and
how to reach a compromise

Identify when someone is being
bullied, know who can help and
how to seek help

State why it is important to be
able to talk to someone if you
have concerns about bullying

Show that | am aware of the need
to respect personal space and
boundaries

Recognise and attempt to show
how to respond to verbal and
non-verbal communication

Identify ways to resolve
disagreements, listen to other
people's opinions and reach
solutions

Recognise a bullying situation
and know how to deal with it
Understand the importance of
being able to talk to someone
in order to stop bullying

Be aware of the school’s
policies and procedures on
positive behaviour

Talk about the need to respect
personal space and
boundaries

Recognise and respond
appropriately to verbal and
non-verbal communication

Model to younger learners ways
to resolve disagreements
through listening to other
people's opinions and reaching
solutions

Identify different types of
bullying and peer pressure
Develop my understanding of
how to deal with bullying and
why it is important to seek help
Understand the importance of
being able to talk to someone in
order to stop bullying

Explain what | mean by social
and moral responsibility
Identify actions and behaviours
that concern me in the school
and my responsibilities to
address how these actions and
behaviours can be dealt with in
the school

Understand why the school has
policies to ensure positive
behaviours

Discuss and explain why there is
a need to respect personal
space and boundaries
Recognise and explain how to
respond appropriately to verbal
and non-verbal communication

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

ROA-No Benchmarks
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Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

https://rshp.scot

RSHP Lesson Plans:

What is a Friend?

Making and Keeping friends
Offline Online Friends
Things | like/Don’t Like

My Feelings
When | feel Sad or Worried

What is love?
Being Attracted to Someone

Professionals | respectme
Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Highland Substance Awareness Toolkit

| am Me Scotland
https://rshp.scot

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet Scotdec HOW

National Health and Wellbeing PLC Brain Health
Anti-racist curriculum
Career Education Standard GTCS CLPL Tree House Resources
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Health & Wellbeing

Organiser Personal & Social Education
Relationships, sexual health and parenthood

EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

Physical Changes

| recognise that how my body
changes can affect how | feel
about myself and how | may
behave.

HWB 2-47a

| can describe the physical and
emotional changes during
puberty, understand why they
are taking place and the
importance of personal
hygiene.

HWB 2-48a

| can/am able to:

e  Talk about how some body
changes may affect how I feel
about myself and how | may
behave

e  Understand the term body
image

e  Understand that as my body
changes my hormones will
change too.

e  Develop a range of tools to
manage my emotions.

e  Choose a positive strategy
which helps me to manage my
emotions

e  Understand what is meant by
the term ‘puberty’

e  Understand the importance of
personal hygiene during
puberty

e  Know and describe the
menstrual cycle including
changes in body, impact on
feelings and products required -
Please highlight free products
available in school (no later
than P5)

e Use the correct terms for the
reproductive organs

e  Describe the changes that take
place with puberty

e  Talk about my growing
independence

. Understand that how | look,
how | behave, or my aspirations
should not be limited by

| can/am able to:

Describe how my body changes
can affect how I feel about
myself and how | may behave
Understand how body image
may impact my feelings or how
others feel about their bodies

Develop a range of tools to
manage my emotions.

Choose a positive strategy which
helps me to manage my
emotions.

Identify most of the physical and
emotional changes that occur
during puberty

Discuss products | need to keep
clean and where to get them
Understand the terms lesbian,
gay, bi-sexual and transgender
etc.

Know that all sexuality and
gender orientation should be
respected and included

Uses correct terminology for all
private body parts and
reproductive organs, for
example, breasts, clitoris
Identifies strategies to manage
emotions, for example,
relaxation techniques, speaking
to someone, taking time out
Give examples of gender

stereotypes.

| can/am able to:

e  Recognise and explain why
some body changes can
affect how | feel about
myself and how | may
behave

e  Recognise the impact social
media has on body image

e Develop a range of tools to
manage my emotions.

e  Choose a positive strategy
which helps me to manage
my emotions

e  Talk about aspects of human
sexuality in relation to
myself as an individual

e  Describes the physical and
emotional changes during
puberty including erections,
wet dreams, pubic hair,
masturbation, menstruation,
hormones, mood swings

e  Explain why the changes in
my body are taking place
and the importance of
hygiene

e  Give examples of and can
challenge gender
stereotypes.

Identifies positive things about
own body image and appearance.

Identifies strategies to manage
emotions, for example, relaxation
techniques, speaking to someone,
taking time out.

Uses correct terminology for all
private body parts and
reproductive organs,

for example, breasts, clitoris.

Describes the physical and
emotional changes during puberty
including erections, wet dreams,
pubic hair, masturbation,
menstruation, hormones, mood
swings.

Demonstrates an understanding of
diversity in sexuality and gender
identity.

Describes ways of keeping
hygienic during puberty.
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stereotypes, my sex or
expectations of what boys and
girls should do.

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

https://rshp.scot
RSHP Lesson Plans:
My Body

My Body is Changing
Feelings & Puberty

Personal Hygiene
Menstruation

Compassionate Connected Classrooms

Highland Substance Awareness Toolkit

| am Me Scotland

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet LFS wakelet
Promoting and developing race equality and anti-racist education _Race Equality Wakelet
Scotdec HOW

National Health and Wellbeing PLC  Cost of the School Day Toolkit
Brain Health Anti-racist curriculum

Career Education Standard

GTCS CLPL

Tree House Resources
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EXPERIENCES AND
OUTCOMES

PROGRESSIONS

2.1

2.2

2.3

BENCHMARKS

Sexual Health and Sexuality

I know that all forms of abuse
are wrong, and | am
developing the skills to keep
myself safe and get help if |
need it.

HWB 2-49a

See Technologies Progression
for online safety

See also 2-44b

Health & Wellbeing
Organiser Personal & Social Education
Relationships, sexual health and parenthood

| am able to describe how
human life begins and how a
baby is born.

HWB 2-50a

| can/am able to:
. Understand the term ‘abuse

’

and that all abuse is
unacceptable

e  Discuss what | do online and
know what to do If | see
anything inappropriate

e Understand that | should be
respected in all relationships

e  Explain the idea of personal
space

. Name an adult/adults | go to if |
have a worry

e  Explain that my body is my
body.

. Understand the link between
menstruation, pregnancy and
birth

| can/am able to:
. Describe different forms of

abuse and understand why they
are wrong

e Reflect on my online behaviours.

e |dentify potential or actual
abusive behaviour in online
environments

e  Understand the need for respect
in all relationships

e  Recognise | have personal
boundaries

e Respect that others have
personal boundaries

e Understand | should seek help if
I am unhappy or worried in
relation to my personal
boundaries

e  Discuss different ways of how to
keep myself safe and can explain
how and where to get help

. Understand the term consent
and what this means to me

e Describe the process of
fertilisation involving egg and
sperm and be able to describe
conception at a basic level

| can/am able to:
. Discuss different forms of

abuse and explain why they
are wrong

e Understand that my online
activity requires me to have
strategies for safe use.

e  Talk about why I should be
respected in all relationships
and what to so if | feel  am
not

e  Understand that personal
boundaries may be different
for different people

e  Discuss how | can positively
ensure my personal
boundaries are met

e  Discuss different ways of how
to keep myself safe and can
explain how and where to get
help

e Talk about consent and in
relation to online safety

e  Know about the process of
sexual intercourse

e  Describe some symptoms of
pregnancy

Identifies abusive and bullying
behaviour, for example, on-line,
face to face and knows where to
go for help.

Explains own rights and
responsibilities in relation to
abuse.

Describes the concept of
consent.

Describes human conception
and birth, for example, sexual
intercourse, egg and sperm,
giving birth.
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| can describe the role of a
parent/carer and the skills,
commitment and qualities the
role requires.

HWB 2-51a

e  Explain how human life begins, .
what pregnancy is and how a
baby is born

e Talkabout the role of a . Link my understanding of

arent/carer from my personal .
P / yp nurture to parenting

Understand the process of
birth/labour as involving
contractions with the uterus
and movement of the baby
down the vagina

Describe what sex/sexual
intercourse can involve
Understand that sex is
something adults doin a
relationship

Explain what contraception is
used for

Explain what a condom is used
for.

Discuss, describe and explain
the role of a parent/carer and
the skills, commitment and

experience e Talk about the practical aspects L .
qualities the role requires
and differences of parenting at e  Talk about what a
all ages (e.g. looking after a parent/carer does to make
toddler, primary aged children, sure their child is healthy,
teenager) happy and safe
e  Describe the diversity we find
in family life
e  Discuss some of the challenges
of being a parent/carer.
e Talk about the kind of parent
or carer | would be.
Useful Links

Professionals | respectme
Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

https://rshp.scot

RSHP Lesson Plans:
Stereotypes and Equality
Being Fair

Transgender

What is Consent?

Gives reasons why contraception
may be used, for example, to
prevent pregnancy

and infection.

Describes some symptoms of
pregnancy.

Describes skills and qualities
required to be a parent / carer,
for example, commitment, love,
patience, sense of humour.
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My Body is Mine
Where do we go Online?

Being Smart Online

When | Feel Safe/Unsafe

My Trusted Individuals

Bullying

Physical Abuse and Neglect

Sexual Abuse

How People have Sex / What Do They Do?

How Human Life Begins, Pregnancy and Birth
What Does a Parent/Carer Need to Know and Do?
If | Were a Parent or Carer

How Adults Plan and Prevent a Pregnancy: contraception and condoms

| am Me Scotland

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

How

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

Water Safety Scotland

Anti-racist curriculum

Career Education Standard

GTCS CLPL

Tree House Resources
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Primary
Crrganiser:

This signposts
the over-arching
curricular
Organiser.

Appendix 1: General Layout

Secondary Organiser:

This signposts the curmicular sub-
orgamiser which links to the
experiences and outcomes in the
next column.

ress and

Benchmarks:

The benchmarks are used to inform assessment of
support teacher professional judgement.
Third and Fourth Level benchmarks have been ‘bundled’ to
outline a leamer's progression across topic or skill set.
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Experiences and Outcomes:

The expenences and outcomes are used to plan learning and
the assessment of progress in the B.G.E. They provide
coherence and signpost progression in leaming within each
level, as well as supporting pr
level, setting challenging standands. Third level expenences
and outcomes have been paired with their fourth level
counterpart to aid in this.

ogression to learning at the next

J\

Progression Columns:

The central three columns detail | can’ statements that exemplify a
learner's progress towards the lavel three, and then the accompanying
level four benchmark within that organiser. Within these columns key
words have been highlighted in bold.
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Appendix 2: Reading the Framework

fourth level will vary, depending on the
individual. it will take account of the need for
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Colour Coding:

The two tones have
been used throughout
to identify third and
fourth level
expenences and
outcomes, pathway
statements and
benchmarks to show
prograssion.

e

Level 3.1
Exemplifies a
typical leamner,
working within
level 3.

Y

Level 3.2/4.1

Exemplifies a
learner who iz
applying skills at
third level and s

within fourth
level.

beginning to work

Level 4.2
Exemplifies a

level 4.

typical leamer,
working within




* am aware of and able to
express my feelings and am
developing the ability to talk
about them.

/4-01a

*| understand that my feelings
and reactions can change
depending upon what is
happening within and around
me. This helps me to understand
my own behaviour and the way
others behave.

/HWB4-04a

*Iam learning skills and
strategies which will support me
in challenging times, particularly
in relation to change and loss.

/ HWB 4-07a

*| know that we all experience a
variety of thoughts and
emotions that affect how we
feel and behave and | am
learning ways of managing
them.

/4-02a

*| understand that there are
people | can talk to and that
there are a number of ways in
which | can gain access to
practical and emotional support
to help me and others in a range
of circumstances.

/4-03a

ee———

PROGRESSIONS

EEss———

3.1

3.2/4.1

4.2

| can/am able to:

e  Use different forms of
communication, express my
feelings and emotions, with an
awareness of how | express these
impacts the emotions and feelings
of others

e  Use my empathy of emotions and
feelings to support others

| can/am able to:

| can/am able to:

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

e  Use supports to regulate my
emotions and support others to
ensure positive outcomes for all

e  Build new relationships with
different people who are able to
help and support me

e  Communicate the impact of my
emotions and that of otherson a
situation

e Use and share the universal
strategies and supports that
enable me to access practical
and emotional support

e Adapt and use a variety of strategies
to regulate emotions and feelings in
various situations, which supports me
and those who work with me

e Sustain positive relationships with
different people who are able to help
and support me

e Use vocabulary, technology and
confidence to ask for help when
needed-

ROA-No Benchmarks
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*| know that friendship, caring,
sharing, fairness, equality and
love are important in building
positive relationships. As |
develop and value relationships,
I care and show respect for
myself and others.

/ HWB 4-05a

*| understand that people can
feel alone and can be
misunderstood and left out by
others. | am learning how to give
appropriate support.

/ HWB 4-08a

*I understand the importance of
mental wellbeing and that this
can be fostered and
strengthened through personal
coping skills and positive
relationships. | know that it is
not always possible to enjoy
good mental health and that if
this happens there is support
available.

/ HWB 4-06a

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

https://rshp.scot
RSHP Lesson Plans:

Planning Framework — Healthy Schools

GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

GTCS CLPL

Mentors in Violence Prevention in Scottish Schools
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*As | explore the rights to
which | and others are
entitled, | am able to exercise
these rights appropriately and
accept the responsibilities that
go with them. | show respect
for the rights of others.

/HWB 4-09a

*I recognise that each
individual has a unique blend
of abilities and needs. |
contribute to making my
school community one which
values individuals equally and
is a welcoming place for all.
/HWB 4-10a

*I make full use of and value

the opportunities | am given to

improve and manage my

learning and, in turn, | can

help to encourage learning

and confidence in others.
HWB 4-11a

*Representing my class,
school and/or wider
community encourages my
self-worth and confidence and
allows me to contribute to and
participate in society.

/ HWB 3-12a/ HWB
4-12a

PROGRESSIONS

3.1 3.2/4.1 4.2

| can/am able to: | can/am able to: | can/am able to:

Responsibility of All Experiences and Outcomes and are best met through a
whole school approach based on an understanding of The Nurture
Principles, and an understanding of Trauma Informed Practice.

ROA-No Benchmarks

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

MVP Resources

Tackling sectarianism - An overview of resources | Resources | Education Scotland

Third + Fourth Level - RSHP

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

Return to Contents Page




*Through contributing my
views, time and talents, | play
a part in bringing about
positive change in my school
and wider community.

/ HWB 4-13a

*I value the opportunities | am
given to make friends and be
part of a group in a range of
situations.

/ HWB 3-14a

GTCS CLPL

Mentors in Violence Prevention in Scottish Schools

Return to Contents Page




EEe——— PROGRESSIONS e

3.1 3.2/4.1 4.2

*I am developing my | can/am able to: | can/am able to: | can/am able to: ROA-No Benchmarks
understanding of the human
body and can use this
knowledge to maintain and
improve my wellbeing and
heg/th y g Responsibility of All Experiences and Outcomes and are best met through a

) / HWB 4-15a whole school approach based on an understanding of The Nurture

Principles, and an understanding of Trauma Informed Practice.

*I am learning to assess and
manage risk, to protect myself
and others, and to reduce the
potential for harm when Useful Links
possible. Professionals | respectme

/ HWB 4-16a Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
*I know and can demonstrate | Compassionate Connected Classrooms
how to keep myself and

others safe and how to Third + Fourth Level - RSHP
respond in a range of
emergency situations. https://healthyschools.scot/
/HWB 4-17a GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

*I know and can demonstrate
how to travel safely.
HWB 4-18a

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

| AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum
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GTCS CLPL

Food Standard Agency resources

Explore education resources — THINK!

Bikeability Scotland
Third and Fourth (S1, S2, S3) - Road Safety Scotland

Tree House Resources

Mentors in Violence Prevention in Scottish Schools

Return to Contents Page




*Based on my interests, skills,
strengths and preferences, | am
supported to make suitable,
realistic and informed choices,
set manageable goals and plan
for further transitions.

HWB 4-19a

| am investigating different
careers/occupations, ways of
working, and learning and
training paths. | am gaining
experience that helps me
recognise the relevance of my
learning, skills and interests to
my future life.

/
HWB 4-20a

PROGRESSIONS

3.1

3.2/4.1

4.2

| can/am able to:

Developing the skills and
attributes which | will need for
learning, life and work

Identify different methods and
strategies that suit my learning
style.

Gaining understanding of the
relevance of my current learning
to future opportunities.
Understand and explain why
routines are important in life.

Exploring the types of work/skills

that might interest me,
investigate which Secondary

School subjects were useful to the

career choices of visitors/
parents/ family members

Demonstrate and apply the skills |
have learnt across the curriculum

in relation to the world of work
Manage my profile, share it
appropriately and justify my
choice of evidence
Demonstrate diverse thinking
when exploring learning
opportunities and pathways

| can/am able to:

Understand and identify the
ways my skills can be applied
in life situations.

Make informed choices about
my life and learning.
Understand the benefits and
challenges of working
collaboratively with others in
achieving a goal

Complete an application form
Understand the different
qualifications needed for
different jobs

Explain what a university is and
who goes there

Show awareness that university
is an option for anyone who
wants to go there

Explain what a college is and
who goes there

Show awareness that college is
an option for anyone who
wants to go there

Identify gender stereotypes
around me. Understand that
skills and qualities are more

| can/am able to:

Evidence my skills, strengths
and preferences and how

they can impact positively on
my life and the life of others

Given the opportunity to gain
relevant experience | can:

o Investigate different
careers/occupations
and ways of
working

o  Explore ways of
learning

o  Recognise the
relevance of my
learning to my
future life

o  Recognise the
relevance of my
skills to my future
life

o  Recognise the
relevance of my
interests to my
future life

ROA-No Benchmarks

Identifies own interests,
strengths and skills and uses
them to support subject choice.
Manages personal profile
evidencing own skills, and
behaviours required, which link
to the world of work.

Explores a range of learning
opportunities and career
pathways.

Evaluates and evidences own
interests, strengths and skills
and uses them to make
informed subject choices.
Aligns personal profile to
support management of future
CVs and applications.

Makes well informed choices
about learning opportunities

Return to Contents Page




relevant than gender in the
world of work 4

. Evaluate risks when developing
a business idea and explore
different methods of setting up
and sustaining an enterprise

e Investigate and assess ethical
issues in business and trade .
decisions

e Access advice and support to
help me make informed choices
about further learning and
opportunities

e  Extend and use my networks to
find and apply for opportunities
that match my interests,
strengths and skills.

Identify my interests,
strengths and skills and use
them to make informed
choices.

Choose a blend of subjects,
courses and experiences to
enable my career pathways
Extend and use my networks
to find and apply for
opportunities that match my

interests, strengths and skills.

Understand and consistently
demonstrate the behaviours
an employer looks forin a
good employee

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Third + Fourth Level - RSHP

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOwW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

GTCS CLPL

and pathways and relates these
to possible future careers.
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Food Standard Agency resources

Explore education resources — THINK!
Bikeability Scotland
Third and Fourth (S1, S2, S3) - Road Safety Scotland

Tree House Resources
Educators | My World of Work

Mentors in Violence Prevention in Scottish Schools

Return to Contents Page




Use of substances
| understand the positive effects
that some substances have on
the mind and body but | am also
aware of the negative and
serious physical, mental,
emotional, social and legal
consequences of the misuse of
substances.

HWB 4-38a

Informed Choices

Through investigation, | can
explain how images of
substance use and misuse can
influence people’s behaviour.
HWB 4-39a

EEe———)

PROGRESSIONS

e——

3.1

3.2/4.1

4.2

| can/am able to:

Identify a variety of legal and
illegal substances

Identify some of the social,
mental and physical effects
that different substances can
have on the body

Discuss the wider implications
of substance misuse

| can/am able to:

Categorise a variety of
different legal and illegal
substances and describe their
positive and negative uses
Provide examples of and
answer questions about the
social, mental and physical
effects that a variety of
substances could have on the
body (including the impact of
dependency/ addiction/anti-
social behaviour as well as
misuse by parents/carers)
Describe the legal
consequences of the misuse of
substances

| can/am able to:

e Apply my understanding
making positive choices
about substances (from
experiences and
hypothetical contexts)
based on informed
decision

e  Through investigation,
explain some of the
mental, physical and social
effects that different
substances can have on
the body providing
evidence for my reasons

e Discuss the personal,
social and legal
implications of substance
use

. Demonstrate my
understanding of how the
media influences people’s
choices with regard to
substance use, including
music, magazines, social
media, internet,
advertising, television, film

e Identify how my attitudes
and values influence my
actions and behaviours
and understand how my
peers can influence me

Explains the benefits of substances in
supporting good health, for example,
prescribed medication.

Gives examples of current laws and
advice in relation to substance use, for
example, units of alcohol, tobacco sales
Justifies the risk benefits of substances
in supporting health, for example,
homeopathic remedies.

Explains the potential impact of short
and long term substance use on health
and life, including legal implications.

Explains how media and peer pressure
might affect own attitudes and
behaviour.

Evaluates the impact of media and peer
pressure on own attitudes and
behaviour

Return to Contents Page




Form conclusions from the
range of influences that can
affect my feelings and values,
reasoning why | think this way
Form opinions to debate with
others in order to make
informed choices

Discuss and explain the ways
that my attitudes and values
may be influenced by popular
culture

Recognise and discuss my
influences, recognising the
impact this may have on me
and my actions

Review and refresh prior
knowledge and expand upon
why people use legal and
illegal substances

Recognise images of
substance use and misuse and
talk about how they can
influence behaviour.

Return to Contents Page




| am developing a range of skills
which can support decision
making about substance use. |
can demonstrate strategies for
making informed choices to
maintain and improve my health
and wellbeing and can apply
these in situations that may be
stressful or challenging, or
involve peer pressure.

HWB 4-40a

| know how to access

information and support for

substance-related issues.
HWB 4-40b

Risk taking behaviour
After assessing options and the
consequences of my decisions, |
can identify safe and unsafe
behaviours and actions.

/ HWB 4-41a

Collate different strategies |
could make informed
decisions

Describe and list various
strategies to how | could
access agencies and or
support for substance- related
issues

Suggest different examples of
decisions that might be made
about relationships and sexual
health, when people are
under the influence of drugs
or alcohol

Devise several different
strategies to apply when
making informed decisions
about substance use

Begin to apply appropriate
strategies in challenging or
difficult situations

Access support and
information to help them
make informed decisions
Evidence providing
examples, how agencies
and different people in
various roles can provide
support

Investigate and evaluate
the effects of substance
use to justify the informed
decision

Identify different
strategies to use and
evaluate with reasoning to
why | think they would be
helpful for making
informed decisions

Identifies and selects the skills / qualities
required to make positive choices in
challenging situations, for example,
confidence, resilience, assertiveness.
Gives examples of positive coping
strategies when dealing with stressful
and challenging situations, for example,
walk away, talk to friend / adult,
physical activity.

Demonstrates the skills / qualities
required to manage challenging
situations, for example, self-reliance,
self-efficacy, assertiveness. Explains the
benefits of positive coping strategies/
techniques when dealing with stressful
and challenging situations.

Knows how to access local support
services.

Knows how to access, local and national
support services.

Weighs up risk and identifies potential
safe and unsafe behaviours and actions,
for example, the impact of gambling.
Demonstrates the skills / qualities
required to assess and manage risk, for
example, self-awareness, self-
confidence, composure.

Return to Contents Page




| know that the use of alcohol
and drugs can affect behaviour
and the decisions that people
make about relationships and
sexual health.

/ HWB 4-41b

Action in unsafe situations

| understand the impact that
ongoing misuse of substances
can have on a person’s health,
future life choices and options.

| know the action | should take
in the management of incidents
and emergencies related to
substance misuse.

HWB 4-42a

Discuss and explain that it is
always best to make informed
decisions with a clear mind

Discuss the long- and short-
term effects of substance
misuse on health, future life
choices and options

Compare and contrast the
similarities and differences
among communities

Show that | am aware of harm
reduction strategies, e.g. clean
needle exchange programmes,
and examine the cost versus
the benefits of such strategies
Analyse societal perceptions
of substance misuse and the
stigma attached

Apply my knowledge to
evaluate situations and
make positive decisions
about relationships and
sexual health

Justify the reasons why it
is always best to make
informed decisions with a
clear mind

Evaluate and assess the
impact substance misuse
can have on my health,
future life choices and
options

Make appropriate
decisions to keep myself
healthy and my future life
choices and options open
State what | believe
constitutes responsible
use of alcohol

Demonstrate the ability to
assess (via role play) and
action a variety of
situations in which | can
manage an emergency

Explains how substance misuse can
affect judgement and impair ability to
make responsible decisions, for
example, unwanted sexual experiences.
Explains the impact and potential
consequences substance misuse can
have on decision making, for example,
drinking and driving, non-consensual
Sex.

Identifies potential impact of short- and
long-term substance use.

Know actions to be taken in an
emergency relating to substance misuse
Justifies actions which might be taken in
an emergency relating to substance
misuse.
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Through investigating substance
misuse in my local community, |
can reflect on specific issues,
and discuss how they are being
addressed.

By researching the impact of
substance misuse nationally and
internationally | can explain
similarities and differences
among communities.

HWB 4-43b

| understand the local, national
and international impact of
substance misuse.

HWB 4-43c

Identify some of the impact of
substance misuse nationally
and internationally

Listen to and talk about the
impact of local, national and
international substance
misuse

List similarities and difference
between the issues and the
impact of substance misuse in
different countries

Discuss the impact of local,
national and international

Evaluate the effect of
substance misuse in my
local community and
reflect on the specific
issues and how they are
being addressed

Compare and contrast
some similarities and
differences between the
issues and the impact of
substance misuse in
different countries
Evaluate and debate the
impact of local, national

and international
substance misuse

substance misuse.

Useful Links

Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service

UNCRC Articles Archive - The Children and Young People's Commissioner Scotland
Compassionate Connected Classrooms

Third + Fourth Level - RSHP

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

How

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Identifies local substance misuse issues
and how they are being addressed.
Compares current national and
international statistics related to the
impact of substance misuse.
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Anti-racist curriculum
GTCS CLPL

Food Standard Agency resources

Explore education resources — THINK!

Bikeability Scotland
Third and Fourth (S1, S2, S3) - Road Safety Scotland

Tree House Resources

Mentors in Violence Prevention in Scottish Schools

Return to Contents Page




Relationships
| understand the importance of
being cared for and caring for
others in relationships and can
explain why.

/HWB 4-44a

Ceeee——

PROGRESSIONS

3.1

3.2/4.1

—
4'2 _

| can/am able to:

| can/am able to:

e  Compare and discuss
different caring relationships

e  Discuss what it means to
care and to be cared forina
relationship

e  Beaware that we should
treat all people with respect

e  Beaware of the impact of
gender stereotypes and bias

° Learn ways to resist peer
pressure, aware that issues
of discrimination can arise

| can/am able to:

Learn and use effective
communication skills
Identify my own attitudes
and values

Recognise emotions and
appropriate expression of
these - link to consent and
coercion in relationships inc.
friendships

Understand why | should be
positive about and respect
Take increasing
responsibility for my action
Evaluate and explain why
some relationships are more
caring than others

Discuss and explain why
there is a need to be cared
for

Discuss more than one
strategy for coping with
problems

Reflect on, and evaluate, my
own role and that of others

Explains why commitment, trust and
respect are central to being cared for
and caring for others.

Justifies why commitment, trust and
respect are central to being cared
for and caring for others
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I understand and can explain the
importance of, and need for,
commitment, trust and respect
in loving and sexual
relationships. | understand the
different contexts of such
relationships including marriage.
HWB 3-44c / HWB 4-44c

| recognise that power can exist
within relationships and can be
used positively as well as
negatively.

/HWB 4-45a

Explain why self-esteem is
important

Be aware of discrimination
and the need for inclusion
and respect

Understand that | should
treat all people with respect
and take action to ensure
the right of everyone to
equal opportunities

Discuss the need for open,
honest communication in
relationships

Understand and discuss that
gender stereotyping may
influence relationships
Learn ways to resist peer
pressure and be an active,
positive bystander

Be aware of discrimination
Understand the role that
gender can play

Learn ways to resist peer
pressure

Understand why self-esteem
is important

Communicate effectively

Learn how to effectively
communicate

Identify my own values and
attitudes and express these
appropriately

Take increasing
responsibility for my actions
Discuss more than one
strategy for coping with
problems

Be able to make choices and
discuss reasons

Recognise a range of
emotions and learn how to
deal with them

Be respectful and tolerant
Identify my own values and
attitudes and express these
appropriately

Take responsibility for my
actions

Discuss more than one
strategy for tackling
problems

Make informed choices and
discuss reasons

Recognise a range of
emotions and learn how to
deal with them

Demonstrates respect and
understanding of the diversity of loving
and sexual relationships, for example,
LGBTI relationships, marriage, living
together, co-parenting.

Explains the importance of shared
values

and goals in sustaining a loving and
sexual relationships, for example,
mutual respect, agreement on sex

Explains the impact an imbalance of
power can have on relationships,
including sexual relationships, for
example, consent, coercion,
responsibility for actions and decisions.
Distinguishes between a balance

of power and abuse of power in
relationships, for example, respect,
trust, coercion, consent
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Physical Changes
| understand my own body’s
uniqueness, my developing

sexuality, and that of others.

/HWB 4-47a

Discuss and understand the
definitions of consent,
coercion and control

Learning to value and
understand the differences
and similarities | have with
others

Discuss and consider the
influence of others on how |
may see myself — family,
friends, culture, social
media, use of filters etc
Understand the importance
of pleasure in sexual
experiences — revisit
previous learning on
masturbation

Developing the confidence
to be happy with my body
and sexuality.

Know strategies to deal with
a range of
situations/emotions

Know that gender is
described as being a
spectrum

Know why self-esteem is
important and how to take
care of mine

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Third + Fourth Level - RSHP

https://healthyschools.scot/

GIRFEC, UNCRC, HWB links Poster

Anti-racist wakelet

Describes how positive and negative
feelings about body image can affect
health, self-worth and behaviour, for
example, confidence, self-harm, eating
disorders.

Recognises the impact of puberty

and developing sexuality

Understands and respects diversity
in sexuality, for example, sexual
orientation and gender identity.

Return to Contents Page




LFS wakelet

Promoting and developing race equality and anti-racist education

Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

GTCS CLPL

Food Standard Agency resources

Explore education resources — THINK!

Bikeability Scotland
Third and Fourth (51, S2, S3) - Road Safety Scotland

Tree House Resources

Mentors in Violence Prevention in Scottish Schools

Return to Contents Page




Sexual health and sexuality
| reflect on how my attitudes,
beliefs, values and morality can
influence my decisions about
friendships, relationships and
sexual behaviour.

/HWB 4-46a

| know that popular culture, the
media and peer pressure can
influence how | feel about
myself and the impact this may
have on my actions.

/HWB 4-46b

Ceeee——

PROGRESSIONS

——

3.1

3.2/4.1

4.2

| can/am able to:

| can/am able to:

° Know | am unique

e Understand | am
continually self-developing
and changing

e  Be confident when dealing
with change

e  Be aware of discrimination
—link to protected
characteristics

e Know why self-esteem is
important

e  Know strategies to deal
with a range of
situations/emotions

. Know ways to resist peer
pressure —inc. impact of
active bystander

e  Understand why self-
esteem is important

e  Discuss and analyse the
impact of filters on image
based social media

e  Understand the power of
‘influencers’ in both
positive and negative ways

e  Discuss the impact of
pornography on body
image

e  Know why self-esteem is
important

| can/am able to:

e  Reflect on, and evaluate,
my role and that of others

e  Communicate effectively
and respectfully

e Identify my own values
and attitudes and express
these appropriately

e  Takeincreasing
responsibility for my
actions

e  Discuss more than one
strategy for tackling
problems

e Make informed choices

e  Recognise a range of
emotions and learn how to
deal with them

e  Understand that
pornography can give
unrealistic and unhealthy
expectations of myself and
others in sexual
experiences and
relationships

e Understand and discuss
the element of
exploitation in the
pornography industry
Identify my own values
and attitudes and express

Identifies and demonstrates the skills required
to make positive choices in challenging
situations, for example, assertiveness, empathy.

Identifies and explains influence/impact of
media, including social media and pornography
on self-esteem and decision making.
Demonstrates the skills needed, to manage
challenging situations within relationships,
including sexual relationships, for example,
compromise, empathy, decisiveness.

Demonstrates the skills needed to challenge
stereotypical images in the media, including
social media, for example, confidence,
judgement.
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| am developing skills for making
decisions about my relationships
and sexual behaviour. | am able
to apply these to situations that
may be challenging or difficult.
/HWB4-46¢

Know strategies to deal
with a range of
situations/emotions
Reflect on, and evaluate
my role and that of others
Understand the
importance of respect and
tolerance in relationships
and society

Know | am unique
Appreciate | am
continually self-developing
and changing

Understand that issues of
discrimination can arise —
link to protected
characteristics and other
vulnerabilities

Know why self-esteem is
important

Know strategies to deal
with a range of
situations/emotions
Know ways to resist peer
pressure

Know that you should
always feel safe and
respected in all
relationships

Reflect on, and evaluate
my role and that of others

these appropriately and
respectfully

Take increasing
responsibility for my
actions

Discuss more than one
strategy for tackling
problems

Make informed choices
and know where to access
reliable, safe information
Recognise a range of
emotions and learn how to
deal with them

Identify my own values
and attitudes and express
these appropriately
Identify and value the
personal attributes |
respect in others

Take increasing
responsibility for my
actions

Discuss more than one
strategy for tackling
problems

Make informed choices
Recognise a range of
emotions and learn how to
deal with them

Approach new challenges
and difficulties with
confidence

Explains how positive and negative body image
can affect health, self-worth and behaviour, for
example, self-reliance, beauty industry
expectations, body building.

Evaluates how the media, including

social media and pornography impact

on physical and mental health.

Identifies and demonstrates the skills
required to make positive choices in challenging
situations, for example, assertiveness, empathy.

Demonstrates the skills needed to manage
challenging situations within relationships,
including sexual relationships, for example,
compromise, empathy, decisiveness.
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Using what | have learned | am
able to make informed decisions
and choices that promote and
protect my own and others’
sexual health and wellbeing.

[HWB 4-47b

Understand the
importance of consent
and respect in
relationships

Know and understand
basic facts about
pregnancy

Identify signs of
pregnancy

Understand there are
different types of
contraceptives available
Know how and why
various contraceptives
work

Understand what does
not work and why when it
comes to contraception
e.g. ‘pulling out’

Identify the advantages
and disadvantages of
each contraceptive
Understand the
importance of making
good decisions about my
sexual health

Learning to be
responsible and make
informed decisions to
protect my sexual health

Discuss the importance of
informed decisions and
choices in relation to
sexual health

Know and understand
what a Sexually
Transmitted Infection (STI)
is, their signs, symptoms,
treatment and effects on
health and well-being
Know how to prevent
contracting and passing on
STI. Understand what does
and doesn’t work and why
Understand the difference
between HIV and AIDS
Have an awareness of
local, national and
international impact of
STls and Blood Borne
Viruses (BBVs)

Know where to access
services

Understand the impact of
gender stereotypes

Know why self-esteem is
important

Know the importance of
pleasure, respect and
safety in sexual
relationships

Understand, question and
explain why informed
decisions and choices
would promote and
protect my own and
others’ sexual health and
wellbeing

Know strategies to deal
with a range of
situations/emotions
Know ways to resist peer
pressure

Reflect on, and evaluate
my role and that of others
Communicate in a manner
Identify my own values
and attitudes and express
these appropriately
Increasing responsibility
for my actions

Discuss more than one
strategy for tackling
problems

Make informed choices
and discuss reasons
Recognise a range of
emotions and learn how to
deal with them

Approach new challenges
and difficulties with
confidence

Demonstrates the skills needed to manage
challenging situations within relationships,
including sexual relationships, for example,
compromise, empathy, decisiveness

Identifies and demonstrates the skills
required to make positive choices in challenging
situations, for example, assertiveness, empathy
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| know how to access services,
information and support if my
sexual health and wellbeing is at
risk. | am aware of my rights in
relation to sexual health
including my right to
confidentiality, and my
responsibilities, including those
under the law.

/ HWB 4-48a

| know how to manage

situations concerning my sexual

health and wellbeing and am

learning to understand what

appropriate sexual behaviour is.
/ HWB 4-49a

Know where to get help
in my local area

Know where to go for
confidential advice

Know | can withdraw
consent at any time and
that this must be
respected

Understand that it is my
responsibility to ensure |
do not coerce or control
the actions of others in
any context, inc. sexual
relationships, sending or
requesting explicit images
Be able to access relevant
support networks when
necessary for myself and
others

Know the difference
between safe and unsafe
behaviours

Identify inappropriate
sexual behaviour
Understand that any
unwanted sexual
behaviour is sexual
harassment —inc.
touching, sending/
receiving explicit images,
cat calling

Know there are
appropriate sexual
behaviours in relation to
age and stage of
relationship — link to

Link understanding of
coercion, control, consent
and grooming/gaslighting
Understand the influence
of gender stereotypes
particularly related to
responsibility
Understand the law
around
consent/rape/grooming/
explicit images Access
sexual health information
from websites, leaflets,
services, etc.

Understand the
importance of talking and
agreeing on likes, dislikes,
boundaries, contraception
as part of a sexual
relationship

Know strategies to deal
with a range of
situations/emotions

Show an understanding of
sexual relationships and
experiences in the context
of children’s rights
Understand the
importance of pleasure
and communication in
intimate relationships
Identify my own values
and attitudes and express
these appropriately

Make informed choices
Know where to access
help and support for
myself and others when
needed

Recognise a range of
emotions and learn how to
deal with them

Approach new challenges
and difficulties with
confidence

Understand that the
absence of consent in
sexual intercourse is rape
Identify my own values
and attitudes and express
these appropriately

Take increasing
responsibility for my
actions

Discuss more than one
strategy for tackling
problems

Make informed choices
Recognise a range of
emotions and learn how to
deal with them

Understands the rights and responsibilities
required for safe and enjoyable sex

Explains how to access both local and
national information, guidance and help

Knows how to access confidential information,
guidance and help.

Gives examples of laws in relation to sexual
health, for example, age of consent, right to
confidentiality, consent, coercion, grooming.

Identifies negotiation skills required

to have safe and enjoyable sex, for example,
knowing when the time is right, mutual
responsibility to prevent unintended pregnancy,
use of contraceptives, confidence to refuse
unwanted sexual contact
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| know where to get support and
help with situations involving
abuse and | understand that
there are laws which protect me
from different kinds of abuse.

decision making capacity,
alcohol and substance
use

Feel confident with my
decision-making abilities
Know where to access
confidential advice and
help in my local area
Have the confidence to
access help when
necessary

Identify any barriers to
accessing help and how
these may be overcome —
safe space, key adult etc

Explain the concept of
consent to others —what
this means in different
contexts

Know strategies to help
resist peer pressure
Understand the
importance of surrounding
myself with people |
respect and feel nurtured
by

Reflect on, and evaluate
my role and that of others
Communicate in a
respectful, responsible
manner

Know where to go for
confidential advice
Know where and how to
access help locally

Have the confidence to
access help when
necessary

Can approach new
challenges and difficulties
with confidence

Understand that abuse in
relationships may be
influenced by culture,
religion etc.

Understand the indicators
and complexities of child
sexual abuse

Understand the
importance of power
imbalance in relationships
and where that imbalance
may come from e.g. age,
authority, financial
control, need to feel
included etc

Recognise the local
context related to
domestic abuse

Identifies how to take action in a situation
involving abusive or inappropriate sexual
behaviour, for example, ending unhealthy
relationships, local support, police.
Demonstrates an understanding of

support available and current legislation
related to a range of types of abuse, for
example, female genital mutilation, domestic
abuse, grooming, child sexual exploitation.
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Role of Parent/Carer

| can explain the importance and
the enduring and complex
responsibility of being a
parent/carer, and the impact on
life choices and options.

HWB 3-51a/4-51a

| can explain the support and
care necessary to ensure a child
is nurtured through the different
stages of childhood.

HWB 3-51b

Through investigation | can
explain the support available for
parents and carers looking after
babies and bringing up children.
HWB 4-51a

Understand the
importance of nurture,
bonding and attachment
on babies and children
Recognise that becoming a
parent can be rewarding,
given the right
circumstances

Explore feelings about
parenthood and parenting
styles/choices

Know about and
understand different
stages of child
development

Identify children’s needs
at various stages of
development

Know where to access
help and support for
parents

Understand that not all
children are raised by their
birth parents

Understand the impact of
a caring role beyond
parents/carers e.g. taking
care of siblings, cousins
etc.

Make responsible and
informed choices in
relation to parenthood
Understand that
pregnancy does not
always lead to parenthood
(be trauma aware) — right
to abortion,
miscarriage/infant loss
Understand that gender
can be important

Know why self-esteem is
important

Explore feelings about
parenthood e Reflect on
various parenting styles
and the influence of
media/social media

Be aware of the
responsibilities of
parenthood, including
seeking help and support
when necessary

Useful Links
Professionals | respectme

Zone of Regulation & Emotion Coaching through EP Service
UNCRC Articles Archive - The Children and Young People's Commissioner Scotland

Compassionate Connected Classrooms

Explains the short and long term
impact of parenthood, for example, joy,
commitment, financial implications,
anxiety, physical demands.

Explains the meaning and importance
of nurture in a child’s development.

Identifies local support available
for parents and carers.

Explains how to access support for parents and
carers.
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Third + Fourth Level - RSHP

https://healthyschools.scot/
GIRFEC, UNCRC, HWB links Poster
Anti-racist wakelet

LFS wakelet

Promoting and developing race equality and anti-racist education
Race Equality Wakelet

Scotdec

HOW

National Health and Wellbeing PLC
Cost of the School Day Toolkit
Brain Health

I AM ME SCOTLAND

Water Safety Scotland

Anti-racist curriculum

GTCS CLPL

Food Standard Agency resources

Explore education resources — THINK!

Bikeability Scotland
Third and Fourth (51, S2, S3) - Road Safety Scotland

Tree House Resources

Mentors in Violence Prevention in Scottish Schools
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